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Post-Pandemic Pedagogy:Towards blended learning approach in

higher education
Hasan AHMED, PhD University of Bolton- UK
Abstract

Academic institutions around the world encounter unprecedented
challenges during the Covid-19 era due to the uncertainty and
unpredictability of the end of the pandemic. Blended learning
approach could be a strategic shift to rethink and redesign the post-
pandemic pedagogy. Although it is difficult to predict how Covid-19
might play out in the new academic year and beyond, this article
discusses and analyses the viability and practicality of blended
learning approach in higher education as a pedagogical framework for
planning, designing and delivering future education. It also proposes
an integrative framework for instructors to utilise when developing

blended learning experiences for their students.

1. Introduction

Due to the challenges of Covid-19, universities are facing strategic
decisions about how to reducedisruption to resume teaching and
learning while keeping faculty, staff and students safe. Higher
education courses have been integrated online (fully and partially),
and policies have been reconsidered to systemise the impact and
implementation of blended learningas a new trend of education to

avoid any future sudden break or interruption. The pandemic has
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opened the doors for a new era in terms of pedagogies, technology use

and integration, e-safety, resources, training, knowledge, and impact.

Emergency remote teaching (ERT) has emerged as a sudden
methodological and pedagogical shift in pacing and approaching
education from face to face to fully online instructions. The shift has
not only affected methods and approaches of planning, designing and
delivering teaching and learning but also influenced the way how
learners perceive and engage with education. Educational protocols
have been altered to address the curriculum standards and
requirements. The challengeshave heightened the need for rethinking
of novel instructional possibilities that go beyond the traditional
experience of delivering education. So, it is high time for instructors,
researchers and policy makers to start reconsidering and seeking an
alternative pedagogy that meets current and future requirements. New
e-learning pedagogies can be practically possible to achieve any
futuristic change. Blended learning is a big priority and the compass
of research and practice shouldchange its direction towards

technology-facilitated solutions.

2. The pedagogy of blended learning

1.2. Potential affordances

Blended learning is an educational trend that flexibly mixes
technology-based instructions with face to face learning using

different blends and proportions. It is also known as hybrid learning.
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The term “blended learning” is perceived from different theoretical
and practical perspectives; as an integrated combination of traditional
instruction with technology-based tools. It is also viewed as a
purposeful blend or combination of resources, media, and pedagogical
methods and approaches. Synchronous and asynchronous modes can
be devised as blended integrative solutions to widen participation and
interactivity of higher education students with various topics.
Educators and practitioners can systematically utilise various digital
affordances to create engaging learning experiences by accessing a
wealth of resources and novel forms of communication and
participation. The approach and pace of education can be transformed
as a result of embedding multimedia technologies to create
collaborative and inclusive learning that enhance academic

performance, knowledge retention and interpersonal skills.

Blended learning practices have the potential to reshape the way
learners think, work and communicate. The development of blended
courses in the current pandemic can create a stronger sense of
community among students in more learning-centred methods,
encouraging autonomous learning development. Differentiating
instructions, methods, resources and assessment techniques are highly
possible in blended contexts to meet various styles of knowledge
mastering and retention. Students can learn and be taught flexibly at
different speeds and levels, engaging with authentic activities that

have real-world relevance. The availability and repetition of
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information anytime and anywhere may improve students’ outcomes.
Skills-based, knowledge-based or competency-based blended learning
pedagogies can be adopted and followed as potential situated

methodologies.
2.2. Multifaceted challenges

Although the applications of blended learning courses provide
positive benefits and new possibilities for university students, the
same technology affordances might raise obstacles hindering uses and
integration. Many instructors still view e-learning as disruptive and
constraining to the demands of learners. Constantly changing barriers
and challenges are rooted in the wider context surrounding
educational settings, and they have been classified as extrinsic-
outside the classroom context- and intrinsic- within the classroom and
iImmediate context of teaching- factors (Balanskat, 2006;Ertmer,
1999). The first order barriers are extrinsic challenges that are usually
out of the instructor’s control, and described as institutional such as:
training, resources, equipment, time and support, limited access to
ICT, and unsuitable educational software applications. The second
order barriers are intrinsicin that they are related to the instructors’
beliefs and attitudes towards technology. These barriers have been
found complicated and pose greater challenges for practitioners
because they are tangled with the underlying perceptions. There is no
doubt that intrinsic barriers are related directly to the quality and

quantity of professional teacher trainingprogrammes, and also

2 SO U/ OV VO DU R S0 T VW VD S K SO [ SO PR W



1904358 Amile Jlb § sny (o pelasl]

associated with low motivation and lacking knowledge and
competence of technology. Such barriers are considered as crucial
determinants to the individual instructor’s level of engagement with
technology. Negative experiences and lacking appropriate knowledge
and skills may drive instructors to avoid digital blended teaching and
learning altogether, and may also lead to resistance to change of
practice. Technology is disruptive in its nature, and this disruption
might threaten ritual practices of instructors’ daily routines.
Eliminating the second order barriers may help to utilise technology

any time and any place.

Also, lacking design thinking knowledge and skills by instructors may
be classified as a third order barrier for technology use and integration
(Tsai and Chai, 2012). Blended learning integration in education is
not simply as a state of supportive digital artefacts, rather, it becomes
a state of creativity. The third order barrier requires cultivation and
proper professional development, and this is dependent on the nature
of continuously planned professional development opportunities.
There is no doubt that a strong link exists between professional design
thinking skills and effective uses of technology. The instructor’s
design thinking capabilities reflect how she or he adopts and adapts
resources and activities to create a dynamic learning environment
based on sound pedagogical considerations as well as relevant
practices. ldentifying and recognising context-related challenges and
barriers may assist instructors to become successful blended learning

designers and adaptors.
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3. There is no best blend

It is of importance for every instructor and educator to realize the
fact that there is no best blend! There is no one-model- fits all.
Technologies cannot replace teachers, and they can’t make change by
itself; there is a plethora of tangled factors and conditions that need to
be taken into consideration to reach the desired outcomes. Classroom
settings are varied contexts that hold unique realities. So, it is difficult
to tailor the best blend that suits all purposes. It is the instructor’s
creativity and sense of plausibility that bring balance to different
conflicting elements of the blended learning activity.

Having said that there is no best blend, there are significant blended
learning models that can be considered and employed to achieve the
desired blend according to pedagogical, technological and contextual
perceptions. Researchers and educators (Graham,2006;Graham etal,
2013; Oliver and Trigwell, 2005;0sguthorpe and Graham, 2003)in the
field of e-learning talk about four common models:

Flex model is a very common blended learning model that has been
identified by researchers as a theoretical framework for teachers to

use when developing blended learning experiences for their learners:

e The content and instruction can be delivered primarily via
technology-based platforms with the instructor providing
guidance and assistance as needed throughout the blending

Process.
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e The set-up of this model is basically dependent on grouping
students to work at class (either for the entire lecture or in break-
out rooms) while receiving individualized attention throughout
the learning process.

e The instructor role is to provide group instruction and individual
support as needed in class or online.

e Students’ experience of this model is centred on working on
learning materials at their own pace online with face-to-face
teacher support.(Graham, 2006;Graham etal, 2013; Oliver and
Trigwell,  2005;  Osguthorpe and  Graham, 2003)
Rotation model is another blend that enables students rotate
between learning stations, both in and outside the classroom.

e The classroom setting is divided into stations and the students
spend their day rotating between them according to specific
learning aims and objectives.

e The instructor’s role is to set the rotation schedule, providing
guidance and assistance wherever and whenever required.

e The student experience in each station has varied approaches
and methods to the same learning objectives, and students can
work individually, or collaboratively in groups or with the
teacher, depending on the station.(Graham, 2006; Graham et al,
2013; Oliver and Trigwell, 2005; Osguthorpe and Graham,
2003)

Self-blend model is used to enable students engage with online

classes to supplement traditional learning.
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e The set-up of the blend is based on studying and working on
online coursework that can be flexibly done at home or at class.

e The instructor role is to be present both in physical classroom
and also virtually in online classes.

e The student experience is dependent on working flexibly at
his/her own pace while having the option of face-to-face
instruction.(Graham, 2006;Graham etal, 2013; Oliver and
Trigwell, 2005; Osguthorpe and Graham, 2003)
Enriched-virtual model is primarily distance learning combined
with seldom classroom-based attendance.

e The set-up of this model is based on creating courses online to
work on and complete by students.

e The instructor’s role is to provide remote assistance and
guidance for students through email exchanges and online
discussion platforms.

e The students’ experience can be designed to work at their own
pace and learn to take responsibility for their own learning,
according to the given instructions by the instructor.(Graham,
2006;Graham et.al 2013; Oliver and Trigwell, 2005; Osguthorpe
and Graham, 2003)

Although these models are useful in deciding the type of blend that
can be adopted for designing a particular course, they do not provide
detailed practical stages for the instructor to follow. Blended learning
IS not a random practice rather it is an organised process that has

many stages which start from identifying needs, choosing a particular
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blend that suits the aims and objectives, implementing the blend into
practice, and reviewing the outcomes. Thoughtful pedagogical uses of
blend learning are basically dependent on the development of a
complex, situated form of knowledge, namely technological,
pedagogical, contextual and content knowledge. Such types of
knowledge play a pivotal role in influencing instructional decisions

and prioritizing goals and actions.

Moreover, addressing and dealing with obstacles and barriers are part
of this process. It is a thorny issue that requires instructors to be
exploratory and to work from their sense of plausibility. Technology
itself does not achieve the desired change of practice, rather it is the
interplay between different aspects of technology, pedagogy, content
knowledge, and context that decide whether it is possible to design
learning opportunities in a particular way and according to specific
purposes or not. Instructors’ awareness and knowledge of his or her
classroom realities is crucial to increase the chances of blended
learning success. In other words, human intervention is essential
because the process of change involves practitioners to decide what
type of content or practice to be transformed digitally and explaining

the reasons behind this adaptation.

4. Instructors’ role and responsibilities in blended pedagogy

There is no doubt that the instructor’s roles and responsibilities in
the digital age have changed. It is of importance for instructors to play

multiple roles and wear different hats to respond to multifaceted
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issues and demands to maximise teaching and learning opportunities.
The pedagogical demands in emergency remote teaching and learning
require a re-visioning of the instructor’s role as a digital age
practitioner who works from different positions. Instructors are not
only practitioners who plan and deliver teaching and learning but as
active and autonomous researchers who investigate their teaching
contexts regularly and systematically. Also, theorisers and
instructional designers who always strive to optimize learning
experiences by theorising and tailoring best possible integrative

solutions.

5. Blended learning cycle

The current article proposes an integrative theoretical and practical
framework (as figure 1 below shows) that can be used in the process
of planning, designing and implementing blended learning models.
The framework suggests interconnected stages that enable instructors
to take immediate thoughts and actions on any potential learning
opportunities as well as context-related conflicts and contradictions
within the blended learning integration activity system or between its

main elements.
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Blend
e

Technology

Integrate Collaborate
Content

Context

Figure 1: Blended learning Cycle (IBCIE)

The cycle acts as a framework that guides and directs developments
of blended learning activities as well as an evaluative tool to monitor
its impact on the actual teaching practices. Each stage has particular
aims and functions part of the whole of process of integration (Al-
rikabi,2020)

1.5. lIdentification stage

It is the stage of identifying potential blended learning opportunities
and possible challenges, as well as finding the extent to which that
adopting specific digital affordances within a particular blended

learning model can be workable and successful.
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2.5. Blend stage

It is the stage of translating ideas and perceptions into practical
technology-supported activities. It is a detailed step that presents the
actual activities, resources, assessments, methods and approaches,
taking into account different perspectives that can be highlighted in
the identification stage. There is a functional change can be noticed at
this level; moving to the level of blending means that it is the first
step towards transforming the way of education from perceptions and

views into practical teaching and learning experiences.

3.5. Collaboration stage

It is the stage of sharing ideas and views of particular blended
learning pedagogy. Instructors’ beliefs and experiences of technology
potential are reflected on within a collaborative framework, in that
different pedagogical solutions are considered. This stage creates
critical thinking opportunities with a strong emphasis on the benefits
of technology in education, with specific focus on pedagogical
choices filtered through instructors’ knowledge and understanding of
context realities. The aim is basically centred on finding out whether a
particular blended learning model can be adopted and implemented to
address local needs.
4.5. Integration stage

It is the stage of implementing the blended learning courses. It is a
very important stage that articulates theory into actual learning

practices guided and facilitated by instructors and el-learning staff.
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5.5. Evaluation stage

It is the final stage of the cycle which is basically aiming at assessing
and reporting the nature of impact of blended learning approach from
different perspectives. It needs to be systematic and based on
particular criteria to make sure that reported results are real and
reliable. Regular feedback and reflective journalcan be useful to
investigate the nature of impact on teaching and learning.

4. Pedagogicalsignificance of IBCIE cycle

Working within this particular framework may enable higher
education instructors to remodel systematically their teaching
practices through identifying goals as particular needs and articulating
ideas into learning experiences. The theoretical perspectives of this
model are designed to help instructors to think critically within clearly

defined stages.

The whole process depends on the development and activation of a
complex and situated knowledge of technology, pedagogy, content,
and context knowledge. In other words, instructors as learning
designers can move between different areas of knowledge to plan,
design and implement blended teaching and learning tasks. In
addition, the long terms effects of working on this cycle can boost
instructors’ design thinking capabilities to create a dynamic learning
environment based on sound pedagogical methodologies, stemming

from careful considerations of the context.
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4. Conclusion

To sum up, blended learning approach has the potential to create
interactive, accessible and engaging learning environment in different
modes and frameworks. It is high time for higher education
instructors to rethink of teaching and learning from the perspective of
blended learning in the post pandemic period to avoid any future
unexpected disruptions. However, it is of importance to identify and
address various multifaceted challenges and barriers that might
influence the design and implementation of blended learning courses.
The IBCIE framework can be utilised to think and plan blended
learning opportunities as well as overcome any context-sensitive

obstacles.

References:

Al-rikabi, H. (2020) Exploring ESOL teachers’ sense of plausibility of bridging the gap
between technology affordances and impact on language learning, Doctorate of Education,
Dissertation, University of Bolton

Balanskat, A., Blamire, R. and Kefala, S., (2006) The ICT impact report. European
Schoolnet, 1, pp.1-71.

Conole, G. (2009)The role of mediating artefacts in learning design. In Handbook of research
on learning design and learning objects: issues, applications, and technologies (pp. 188-
208). I1GI Global.

Ertmer, P. A. (2005) Teacher pedagogical beliefs: The final frontier in our quest for
technology integration? Educational Technology Research and Development, 53(4), 25-39.

Graham, C.R., (2006) Blended learning systems. The handbook of blended learning: Global
perspectives, local designs, pp.3-21.

Graham, C.R., Henrie, C.R. and Gibbons, A.S., (2013).Developing models and theory for
blended learning research. Blended learning: Research perspectives, 2, pp.13-33.

o SO U/ OV VO DU R S0 T VW VD S K SO [ SO PR W



1904858 Azl b § uay (e pcla]

Judson, E. (2006) How Teachers Integrate Technology and Their Beliefs About Learning: Is
There a Connection?Journal of Technology and Teacher Education, 14(3), pp.581-597.

Khan, B.H. ed. (2005) Managing e-learning: Design, delivery, implementation, and
evaluation. 1GI Global.

Nespor, J.(1987) The role of beliefs in the practice of teaching. Journal of curriculum studies,
19(4), pp.317-328.

Oliver, M., Roberts, G., Beetham, H., Ingraham, B., Dyke, M. and Levy, P.(2007)
Knowledge, society and perspectives on learning technology. Contemporary perspectives in
e-learning research: Themes, methods and impact on practice, pp.21-37.

Oliver, M. and Trigwell, K., (2005) Can ‘blended learning’be redeemed?E-learning and
Digital Media, 2(1), pp.17-26.

Osguthorpe, R.T. and Graham, C.R., (2003) Blended learning environments: Definitions and
directions. Quarterly review of distance education, 4(3), pp.227-33.

Tsai, C.C. and Chai, C.S.(2012) The “third”—order barrier for technology-integration
instruction: Implications for teacher education. Australasian Journal of Educational
Technology.

Warschauer, M. and Healey, D.(1998) Computers and language learning: An overview.
Languageteaching, 31(02), pp.57-71.

£ o= L)/ 25UVl Aoy Al oW ) ) bl 55001 )]



173

1904558 xily b § amy ye eala

Technology-Mediated Learning at the Time of COVID-19:
The Case of English Studies at Mohamed Premier University

Abdellah EI Boubekri, PhD Mohamed | University, Oujda, Morocco

During the current COVID-19 pandemic and like in many
universities world wide, students and teachers of English Studies in
Mohamed Premier University had to move online in order to pursue
their learning and teaching dealings. Where the shift in some
educational contexts was some hows mooth, given their online
educational history, the Moroc can students understudy were met with
both un certainen couraging prospects and most of the time
discouraging challenges. The latter poses significant questions related
to the adequacy of the existing digital infrastructure on the one hand,
and the online preparedness of students and teachers in terms of
perceptions, costs and professional skills on the other hand.

To probe in to these questions and other related issues such as
teachers adopted pedagogical methodology, the present article draws
on some online questionnaires administered to a sample of students
and more than three thirds of the involved teachers. The Moroc can
researcher’s observation and random survey of the organization and
application of the official usede-leaning platforms and course designs
inform in one way or an other much of the advanced hypotheses and
reached results. In a general sense, the outcomes of the questionnaires
and observation do not confirm in a definite way any of the stated

hypotheses concerning the perceived insufficiency of technology
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affordance and online learning proficiency. What seems to be
moderately indorsedis the need to reconsider blended learning as a
post pandemic higher educational strategy, and more importantly
condition the usability of e-learning course to a technology
methodological basis that has received some academic research.

Most of the practical utilization and the actual curriculum
implementation of technology are concerned with issues related to the
affordability of ICTs and teachers’/learners’ attitudes to their
integration in language class rooms. It is important to highlight in this
regard that the affordance of technology alone is not sufficient in
maintaining effective online classes. The role of pedagogical
methodology of using digital tool sis crucial. In the contemporary
context of Morocco, for instance, it is easy to notice such discrepancy
between the affordance and the efficient implementation of
technology. With the social and physical distancing and lock down
brought about by the outbreak of COVID-19, the ministry of
education declared the closure of public schools and universities and
resorted to online learning as the only viable solution to keep students
engaged in their classes. With a particular focus on higher education
English studies, the availability of electronic platforms within the
existinglink to online learning on the universities web sites was not as
helpful as the ministry claimed ambitiously. In spite of the affordable
technological tools at their disposal, both students and professors seem

not quite confident and well-informed of using these platforms
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successfully. They lack educational procedures to invest in

technology-based learning (TBL).

Methodology

One of the major hypotheses that this article will attempt to verify
in the name of remedying the above incongruity between technology
and its effective pedagogical employment is that teachers are not
trained enough in tailoring their technological materials and contents
in accordance with the instructive framework of TBL. Related to this,
students might report trouble-free interaction with the activities and
input supported by the technology-mediated TBL. However, the
suitability of TBL to certain courses than others might pose some
challenges with respect to TBL generalizable adoption in English
Studies online classes.  Further interrelated hypotheses can be
advanced at this stage. Teachers’ and students’ attitudes to online
learning are generally positive, while their technology afford abilityis
relatively limited. Assessments with the TBL frame work might bein
feasible in the context of university super-large size classes.

Relevant to ourcurrent study are the problems that are seen as
impeding students’ interactive optimization of the technology-
mediated courses and teachers’ customization of the available
technological tools for helpful and communicative instruction. To
collect data about the teachers’ and students’ perspectives, the
researchers used electronic instruments in the form of Google

questionnaires due to the COVID-19 government measurements of
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quarantine. Observation of the designed and posted courses on the
university e-learning platform is also considered when needed. As a
piloting strategy, two samples of each questionnaire were sent to
random teachers and students before launching the final versions as a
way to iron out potential problems in completing them. The outcome
of this was useful as many questions were reworded and technical
Issues were solved (i.e. whether the question is required or not for
those who opted for other non-stated options). Participants were given
three weeks to complete the questionnaires. Many reminders were
issued in the form of direct emails or posts in students Facebook
groups to encourage them to respond. The total number of students
who respondedis 150 students from different levels. The followingis
the link to their online Google
forms:(https://docs.google.com/forms/d/11A23SBf0oTPghD7sdjnxGp
dLMj1dEUVN3tClcur9GBo/edit#responses). As for the teachers, out
of 24 teaching staff (including my self), 18 responses were received.
The following is the link to their online Google
forms(https://docs.google.com/forms/d/196rOANP1FKNwIITsKsbaU
UW4waD2gjrJn1WOxuwfXMY /edit#responses).

Results analysis

Results from teachers

Viewed from the perspective of the teachers, the questionnaire
reveals a mixture of encouraging, discouraging and, occasionally,

puzzling results. It was good to see that most teachers felt comfortable
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using the e-learning platform provided by the university web site.
Only 16,7% of them confirm their non-comfortability with this
platform. This can be as cribbed either to the technical problem they
face (33,4% confirm that) or lack of affordability of suitable
technological devices (38,9%), and the connection in stability
(55,6%). Equally, when asked to consider e-learning from students’
perspective, more than % (77,8%) believed that students had some
problems accessingit, with more than half blaming unstable Internet
connections. An additional problem was the remark able number of
students (about 55%) who believed that cost was a barrier for students.
These responses will be compared with those of the students.

Concerning teachers’ attitudes towards the possibility of online
classes to replace physical classes, the majority expresses their
disagreement (83.3%) and dissatisfaction (72.2%) with students’
interaction with the content uploaded online. Very few (11.1 %) of
them seem to prefer the lecturing mode of instruction which would
pose no serious concern in the online shift as they can record their
lectures and post them with high degree of easiness to students who
have to memorize and regurgitate ethem on the exam day.

Another crucial challenge of online learningis the feasibility of
digitizing the content of all English courses. Half of the teachers
(50%) are skeptical about the teach ability of all courses online.
Moreover, the ones who assume this possibility opted for the likely

choice rather than extremely likely.
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Answers to the questions about their preparedness for e-learning
more than half said they had not been trained for it and yet almost all
believed their skills in this area were good or adequate. There seem to
be those who have just an okay (44.4%) or just good (50%) online
teaching skills. While a small percentage (5.6%) have poor skills; no
one claims to have superb mastery. Generally, there is no consensus
that teachers’ digital educational skills are quite enough to guarantee
an effective interactive e-learning or instructional course design. This
common and mediocre professional acquaintance with educational
technologies is apparently attributed to a shortage in university digital
policy. While it has become trendy among universities to encourage
the utilization of ITCs as learning tools and blending online and
offline syllabuses, Moroccan university and Oujda in particular appear
to lag behind in so far as the professional digital training is concerned.
It is not insignificant that three quarters (77.8 %) of teachers have
received no sufficient formal training in technology mediated
instruction. Does this mean that special training would be superfluous
for teachers who have grown up to be familiar with digital resources?
Or does it mean that their utilization is not based on pedagogical
professional training in the usability of online-mediated teaching?

Some questions set out to find teachers’ understanding and
application of task-based language learning, the central concern of the
article. Three quarters (ranging between moderately important
(41.2%), important (29.4%)to very important (17.6%) of the responses

tend to recognize the importance of applying TBL in online courses.
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Importantly also, the majority of the teachers (88.9%) acknowledges
TBL’s suitability to both oral and written components of language.
Thus, it can be said that the majority said they were familiar with ital
though the ‘maybe’ responses raise questions about how they
interpreted that word.

However, only 11.1% of responses recognize its feasibility only
for small class sizes which is not the cases for the instructional
situation in Moroccan public universities. Concerning the noteworthy
issue of how teachers assess students’ progress in TBL classes, 44.4%
believe in the workability of projects and 38.9% in oral/written
presentation, which 1is again improbable to take place in the
pedagogical orientation of these curricula which are based normally
on traditional written examination. The results of these two questions
run out the possibility of applying TBL approach to online teaching of
different subjects related to BA in English curriculum. For it is not
tangible how TBL can work when a sketchy observation of the posted
courses reveals no methodological organization in the learning items
and steps geared to ward systematic and purposeful interactive and
cooperative building of a certain communicative purpose. An in
consistent result which confirms either the misconception of TBL
approach among teachers or their familiarity with the approach and
awareness of its inapplicability in their contexts is their answers to the
question of whether students resisted TBL. The responses were in
decisive with just over half (55.6%) answering in the negative.

Important as well is the fact that the teachers (5%) who confirmed its
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occurrence overlooked the question of how to respond to students’
resistance.

As a way to verify this mismatch between teachers’ attitudes
toward TBL and their application of it, an analysis of students’

questionnaire might be useful.

Results from students

Respondents came al most equally from within and beyond Oujda
city. Therefore, there seems to be no significant difference in the
variable of geographical locations among students for both residents
in Oujda (47.6%) or outside (52.4%). Their levels of comfort with E-
learning were distributed between those who did not feel comfortable
with it (nearly a quarter 29.8 %), those who did (more than half) and
the quarter who felt neutral. In answering the question about whether
they had technical or financial problems with E-learning, students
were fairly evenly divided between agreeing and disagreeing. On the
topic of unstable Internet access, however, they were more decisive,
with over a half (57.9%) agreeing that they did have this problem.
Apparently, the results of the digital facilities convenience emonstrate
that a good number of teachers and students encounter the same
problems. This can have an unavoidable impact on the efficiency of
the online teaching and learning experience

In relation to the questions of whether online classes can be
considered as a viable alternative to real classes, more than half

(51.1%) of the responses come as disagreement while about a quarter
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seems to agree. This state of matter is corroborated by the following
data; only 21.4 % of the questioned students admit their familiarity
with online classes. And 55.1% of them express their lack of
confidence in dealing with the online content. Again, a resemblance
with teachers’ situation can be drawn here. Both share, to some extent,
some attitudinal and technical unfavorable preparedness to handling
online-based form of teaching and learning. Teachers can been
couraged to hear that more than half favored face-to-face classes over
e-learning. This is a reminder of the unfulfilled concerns half a
century ago when language laboratories first arrived and teachers were
concerned that it could mean an end to their class room roles. It
eventuated that meeting teachers face-to-face was still important to
students.

Moving to the sections aimed at eliciting students’ tacit
perception of TBL in online-based instruction, less than a quarter
20.7% of the responses concede having opportunities for group work
online. As for the nature of the tasks given in the online course, it is
quite significant that the task of reading notes was ticked by the
majority of students (81.4%). One logical reason for this instructional
character is that most students (68.3%) expect and are accustomed to
be evaluated by final written tests which are grounded so to speak on
the pedagogy of transmission is mratherthan interaction ism. This
assessment policy has an impact even on their learning style and type
of e-learning predilections. The majority (66.2%) of students prefer to

interact directly with the teacher rather than discuss in group (33.8%).
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This does not seem as a surprise if one knows that most of their
learning activities are teacher-centered. The teacher is seen as the
source of relevant knowledge and the only one who has the last word
on the accuracy of their answers and the figures of their final grades.
Not unrelated to this, students are unwilling to be examined online.
Only 22.8 % express their readiness to be examined on the e-learning
platforms. Part of this reluctance is a scribed al so to the a for
ementionedlack of necessary e-learning skills. Among all the collected
responses, merely 7.6% of the students think that training on online
learning is not necessary.

As for the organization of the posted content, only 42.9% of the
responses appear to be satisfied. The rest are either unsatisfied or not
sure. This result is reflected in their preferred ways of receiving the
content. The options “Read or listen to the whole lectures and do
assignments” (51.9 %), and “Memorize notes to help you answer
questions later” (42.7 %) seem to receive most of the ticking.
Apparently, these are the students who feel at ease with the posting of
reading note for students as a substitute for the real lectures. By
contrast, the options “Graded and connected tasks to do each time and
will lead to a final product” (20.6%) and “Do graded and connected
tasks in small groups and exchange the final products with the teacher
and other groups for an eventual feedback” (19.1%) tend to be less
valued by students.

Students who ticked other ways of organizing the content online

are a minority, but the alternatives they proposed are very significant.
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Many respondents suggest that recording lectures on YouTube or
Facebook is much easier to access than the university web sites.
Examples of this are: “making videos on YouTube”; “Filmed lecture”;
“it 1s better to be explained in a video.” Some responses appear
inclined to ward group and interaction task-based learning. Some
illustrations of this are the followings tatements: “I am comfortable
using this web site; the only thing | don't like about it is the way
teachers order lessons in it”; “Chat with other students for
collaboration purposes”; “I highly recommend graded home work to
raise the student’ senergy and activity”; “I suggest some online classes
, using zoom app. | think it will be helpful for students to interact
witheachother”; “Prepare the project with group”; “I prefer to deal
with the content in spontaneous manner by understanding the task.”
Very few sound either pessimistic about any online content form such
as this one: “Back to normal courses, E- learning is a joke!” or
paranoid of imagining any style of online course organization that
would cater for the demand of traditional written testing system. One
respondent states that “Personally, I don’t think online classes would
be an alternative, | believe that we will need real life classes after this
period to fix the huge gap before exams.” Obviously, this option has
demonstrated the same learning orientation suggested in the required
more than one option question. The lecture-oriented style of learning
seems to be more dominant than the task-based instruction preference.

Lastly, respondents’ reactions to the prospect of combining online

and physical classes after Covid-19 lock down is lifted are tellingly
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revealing. Blended learning option whereby online classes and real
physical classes are alternated tends also to have registered the
consensus of mostly all students. Just 7.6% ticked ‘No’. This can
have at least three interpretations. First, they were not ready yet for the
sudden shift to online classes; blended learning could have made the
shift smoother if it had been applied before. Second, not all English
subjects can be taught on line; some subjects can not do without the
real classes’ contexts. Third, blended learning should be established as
the norm of the learning and teaching practice regardless of any rising

constraints.

Result discussions

Broadly speaking, the compulsory shift towards online learning in
the University of Mohamed I, Oujda in general, and the Department of
English Studies in particular, has not been under take nun
problematically. Indeed, such learning hindranceis shared in other
universities world wide. Neither the existing digital infrastructure and
costsnor the requisite online professional skills can support such
instruction transitioning. Teachers could not relinquish their lecturing-
oriented style or adapt to alternative methodological organization of
content and course design to optimize the various features of online
instruction. In most cases, they posted their lecture notes either in
written or audio-visual forms and expect students to fathom the
content aspects and employ them in dealing with related questions or

work out similar problem solving matters. In a nutshell, they tend to
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horizontally transmit some course knowledge which needs to bein
culcated to respond to exam questions which are structurally
predetermined a priori.

Students on their turn seem to be conditioned to receive this
knowledge un questionably, driven by their concern of passing the
traditional written examination. They are less motivated to build the
lesson contents. Very few are inclined to learn in a social constructive
ismatmosphere (Larry A. Hickman and others 2009). Students are not
acquainted with a “bottom-up” instructional methodology where by
opportunities for making meaning connections and constructing main
ideas are derived from the details and guidance of the teachers in place
of the “top down” strategy dominant in the lecturing style of teaching.

It is believed in this article that task-based learning is an efficient
methodology in customizing online instructional course in a way
where knowledge is constructed meaning fully and most of students’
emotional, cognitive and social learning needs are addressed. For one
thing, applying it in the present context may lower the intimidation
experienced by most students when it comes to face contents details
that lack clear connection. Students are puzzled to work out the main
ideas that’ should be retained as final outcomes. For another thing,
students can be grouped or paired easily through the diverse
technological platform features; thus, interactivity and connectivity
can be managed with less complication in performing tasks and

project-based assignments.
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Notably, most teachers claim to have an idea about the TBL
methodology, but it is not translated in their teaching practices which
remain lecture-grounded. They estimate the value of group work and
cooperative learning but their approach in e-learning platforms is
often exam-oriented, like in the traditional physical settings. However,
provided that teachers get some practical training on how TBL
methodology can facilitate the interactive and constructive
organization of the lesson content, e-learning platforms can resolve
most of the constraints that hamper the adoption of interactive
instructions in large size classes.

The results of the administered questionnaires confirmed the
hypothesis advanced earlier concerning the incongruence with the
online posted content with a suitable methodological basis such as the
one delineated by the TBL discussed in the theoretical part. The
lecturing-oriented mode of instruction, dominant in the real time
classes tend to reign the e-learning platform. In the absence of a
change in the assessment pedagogy which is informed by transmission
ism fashion of teaching, both teachers and students are not motivated
to appreciate an educational style that is grounded on constructivist
interaction ism. As for the hypothesis related to the suitability of only
few courses to the methodology of technology-based TBL, the results
can be said to moderately counteract it as half of the responses see
affirmatively that all English courses can go online. The hypotheses
about the positive attitudes toward online classes, the un affordability

of technological structure and tools as well as infeasibility of TBL
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examination in large size classes are strongly confirmed. However, the
neutral response to many the questions is hard to interpret. Did it
mean they had only a mode rate problem or concern, or that they
didn’t care? With hindsight, this category could have been worded
more specifically.

The implication of the first two hypotheses is crucial for the
future of online curriculum designers in Morocco. Having favorable
attitudes vis-a-vis the e-learning style does not help much in the
absence of technology/internet facilities and the persistence of
insufficient online know-hows. Arguably, this result is supported by
ObaidUllah and others’ study which reveals “no significant relation
ship between interests level of students in computer and the
acquisition of knowledge through online learning at undergraduate
level” (2017, 16). When facilities are provided in countries which
have a decent history with online learning, the relation ship between
positive perceptions of technology and efficiency of online learning
can beestablished (Mehra2011;Adewole-Odeshi 2014). In the present
case, most students, if not also a portion of teachers, seem to have
issues with the costs and affordability of technology. As a
consequence, they end up developing un desirable approach to online
content which does not go beyond post inglectured-styled notes for
students who have to tackle them on their owns. This is a possible
reason why most participants could not conceive of a practice able

tailoring of the courses after the TBL methodology.
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To sumit all, the adoption of TBL as a methodological guidance
for moving the content online relies heavily first on enabling the
participants to have adequate electronic facilities and sufficient online
skills. Policy makers at the university should investtenough funds and
pedagogical training in this short coming. Otherwise, e-learning
platform will remain an other surrogate for lecture-based frame work
where notes are recorded and assignments are converted on online
format. Students’ interactivity, which is cited at the primary “factor in
attracting and retaining students in online courses and programs,”(Judi
More illon, 2015), is relatively lost in such un favorable teaching
environment. Participants are prone to miss an opportunity for the
social constructivist connectivity where by virtual classes entices for
engaging learning and collaborative meaning making.

The abrupt shift to online learning in highereducationcontexts as a
response to mitigate the COVID-19 imposition of social gatherings
distances constitutes a halting moment to reflect on the existing
teaching and learning habits. On the one hand, the discouraging
disappointment by the inadequate digital infrastructure and
mismatching e-learning proficiency is alarmingly signaled. On the
other hand, the horrendous smourning for the liveliness of real classes
Is expressed by both teachers and learners. However, a lot of positive
insights are imagined for the post pandemic higher education
pedagogy. The most salient insight is the necessity of integrating
blended instruction as learning and teaching strategy; its value is

eminent in advancing the learners’ and teachers’ e-learning skills so
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that any consequential future transition would be welcomed with
confidence. Joshua Kim (2020) predicts in this regard that blended
learning will witness a histrionic upsurge in concern and “Residential
courses will be better for the practice that professors have received in
moving content online, as precious classroom time will be more
productively utilized for discussion, debate and guided practice.” All
institutions will make of online learning a strategic priority. The
results of the present study reveal a strong preference for such hybrid
mode of learning. Professors all over the world will come in term with
the adoption of technology as prerequisite instructional tool, as
Harvard’s Todd Rose argues that “The hardest part of learning
something new is not embracing new ideas, but letting go of
oldones”(Qtd in Jeanne Allen 2020). Universities that are serious in
making the most benefit from this experience will ponder over what
Salah-Eddine Kandri (2020) thinks “The successes and failures that un
foldshouldgive us all a better grasp of what is possible.”

A host of articles concerned with the impacts of the current
pandemic or post pandemic implications for learning and teaching in
higher education world wide are swarming the internet searching sites
(see, for example, Dennis(2020);Luthra and Mackenzie (2020)
&Jahnke(2020). The present article contributes to the up-to-date
speculations on the future of post pandemic higher education, English
Studies program specially, by recommending the TBL approach to e-
learning platforms as a useful communicative methodology for the

organization and the design of curriculum. Blending mode of learning
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Is capable of affording chances for teachers to experiment with
technology-based TBL. Such experimental endeavors requirere
linquishing the old assessment policy which is based on final written
exams. Instead, students can be evaluated throughout the learning
processes of performing different tasks which are conducive to end

products.
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Applicability of Distance Education in Teaching Translation:

Form lraqi Students Perspectives
Gailan Mahmoud AL-JUBORI, PhD Student University of Tikrit, Iraq

Abstract

This paper investigates the significance of applying Distance
Education (DE) in teaching translation and to what extent this
technology is helpful to improve the performance of the students in
translation. Recently, DE has been widely used by most
universities all over the world during the spread of Corona Virus
Pandemic in order to avoid the direct contact between individuals.
The Iragi Universities are part of this process in which the lectures
and exams have been conducted electronically by using specific
means in order to facilitate the process of education. A mini-
questionnaire was distributed to 91 students at Translation
Department, College of Arts, University of Tikrit to identify the
benefits of teaching translation by selecting appropriate
technologies. The four items of the questionnaire focused on the
perception, production and outcomes as resulted from DE and how
this technology involved in such type of education helps students to

develop their competence in translating the texts.

Distance Education (DE)

The Iragi Universities started using different types of electronic
platforms in order to continue the process of teaching and learning
because of corona virus pandemic that widely spread all over the

world. DE is the most vital instrument in such situations in order to
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deliver lectures to students. Johnson(2003:1-2) simply defines as a
form of education in which learner and teacher are separate during
the majority of instruction. But unlike independent or self-directed
study, distance education usually implies the presence of an
institution that plans curriculum and provides resources and

services for its students.

New technological tools are unquestionably empowering and
motivational, and access to them makes learning more diverse and
fun. Schools and colleges have a responsibility to provide students
with the opportunity to gain the skills necessary to be competitive

in today’s world, and the use of technology is one of those

skills(ibid)

Generally speaking, the majority of the students tend to use such
technology in learning and expanding their knowledge in
translation but there is a group of students who are not fully
satisfied with DE because of many reasons which make their
performance not acceptable compared with their classmates. In this
context, Pall off and Pratt (1999) emphasize that those students
considered introverts will handle the electronic environment better
than their extroverted counterparts. Their logic suggests that the
distance environment’s characteristic of a delayed, thoughtful
process will fit better with the basic interaction activity of an

introvert than with an extrovert.
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Teaching of Translation

In translation courses, the designers must take into account that
students need to master the basic translation skills by novice
translators or student-translators in order to convey a
comprehensible message and an appropriate meaning that conform
with context. To do so, certain models and approaches can be
followed to explain how to manage this process and convey the

meaning sufficiently.

Kiraly (1995: 16) emphasizes that translation pedagogy should
focus on translator competence, i1.e. on “the specialized skills of the
professional translator”, and not on translation competence per se.
Moreover, the term translator competence according to him
“permits us to differentiate between the more general types of
native and foreign language communication that the translator
shares with bilinguals and the translation skills that are specific to
professional translation and which most bilinguals do not normally

develop naturally”.

To design a course, the theoretical and practical must be taken into
consideration because each is a complementary of the other. Chau
(1984:22-26) explains that there are certain tasks in translation
pedagogy which are essential in mastering the skills and develop

the competence:

a) Curriculum planning on various levels: “universal” (non-

languages pecific), national, program and class.
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b) Compilation of books, or handbooks, etc. and the collection

of pedagogic material relevant to translation teaching.
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¢) Course teaching, including class room activities such as
lectures, seminars, discussions, correction of exercises, and
extra-class room activities such as of students during their
trainee ship in a translation organization.

d) Selection of candidates for translation teaching, and testing

students at various levels of the program.

Empirical part

Electronic Translation Course

This course lasts three months started from 1%t MARCH 2020 and
ended in 31% MAY 2020. During this period, students have
received electronic lectures via electronic platforms such as

(Google classrooms, Telegram, What's Up and Facebook groups).

Structure of Questionnaire

The questionnaire consists of four items and it was distributed into
91 students who were subjected to this course to see how they
evaluate the impact of the DE in learning translation. When
translation is taught appropriately it help students master its step
efficiently. It was exceptional circumstance to employ technology
in teaching translation and electronically develop the students'
competence. The questionnaire was sent to them electronically via
the Google form which gives the researcher direct results and
showed into what extent DE is important to help them in enhancing

their skills and competencies.
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Questionnaire Items:
Item1: Do you feel that your perception of the text by DE is better

than by traditional teaching methods?

In this item, students agree that they can perceive the text when
they are studying electronically because they have enough time to
think about all the aspects related to the text whether linguistically,
semantically, syntactically, etc. In Figure (1), there are (17.6%)
strongly agree and (42.9%) agree, so this means that they are

satisfied with DE as an alternative to teach translation.

Figure (1) Perception Scale

® Strongly Agree
® Agree
Neutral
[ ) Disagree
&

Strongly Disagree

Item2: Do you think that DE enhances your comprehension of the
text?

The percentages in this item clarify that (8.8%) strongly agree and
(27.5%) agree. These percentages demonstrate that students see DE
is helpful and they can enhance their comprehension of the text as
they read it and analyze all the aspects related to it within a period

of time. The other percentage (24.2%) refers to students who have
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no motivation to depend on DE in their learning of translation

because they have not enough knowledge of using technology in

this field.

Figure (2) Comprehension Scales

Strongly Agree

Agree

Neutral

Disagree

8.8%
Strongly Disagree

Item3: Do you believe that your vocabularies improved during DE?
In the context, it can be seen that many students represented by
(15.4%) strongly agree and (33%) agree. This means that a great
percentage have gained new vocabularies into their knowledge and
made significant benefits of the DE to develop their awareness of

many new vocabularies in different text types.

Figure (3) Vocabularies awareness
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(] Strongly Agree
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Neutral
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o

Strongly Disagree

Item4: Do you believe that DE is an acceptable alternative

teaching method during crises?

This item clarifies that a great number of students (44%) agree and
(28.6%) strongly agree. This means that DE helped them instead of
the traditional teaching methods to improve their performance by

using the technology in learning and teaching translation.
Figure (4) Acceptability of DE

Strongly Agree
Agree

Disagree

Strongly Disagree
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Discussion

This paper studies the significance of DE in enhancing students'
performance in learning different aspects and develop their
perception and comprehension of the text they translate. There are
many reasons behind these results, such as availability of time,
collaboration among students, accessibility to dictionaries, suitable
environment to learn without stress. While students who had a
negative point of view may suffer from poor internet connections

or had no motivation to participate in online lessons.

The researcher has found that the DE is very active teaching and
learning tool in teaching translation because of the time and the
other options given to students to support them and develop their

performance.
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Massive Open Online Courses (MOOCS) in the Service of

Enhancing E-Learning Outcomes in the Context of Covid-19

Meriam BENLAKDAR, PhD Algiers 2 University- Algeria

Abstract:

The Covid-19 pandemic has affected all areas of life, including higher
education. Many universities worldwide have moved towards e-
learning which is shaped by the use of modern technologies. In this
paper, | briefly present and discuss the e-learning situation in Algeria
in the context of Covid-19 pandemic, and the potential impact of
Massive Open Online Courses (MOOCs), which are increasingly
expanding, on achieving high quality learning outcomes and
addressing higher education challenges. The aim of the study is to
explore some aspects of adopting MOOCs in creating effective e-
learning environment based on students’ performance and social
interaction, and provide insight for more future studies on this subject.
| concluded that MOOCs can be beneficial for effectively enhancing
e-learning perspectives in Algeria in times of the pandemic if the
learning objectives and prerequisites are well-defined, the socio-
economic conditions are taken into account, and the current e-learning

shortcomings are identified.
Keywords: covid-19, e-learning, higher education, ICT, MOQOC:s.

Introduction:
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Many universities, institutes, and higher schools were closed all
across the world due to the Covid-19 outbreak. This dramatic
situation has caused a sudden shift in the learning-teaching modes,
with the distinctive rise of e-learning that was an urgent solution to
carry out the curriculum, as designed by the universities’ pedagogical
committees. Such a shift will inevitably change the higher education
sector worldwide. The use of adapted digital contents and tools is
required to ensure continuity of learning. MOOCs can be suitable
platforms to provide relevant pedagogical content, assess students’

progress, and facilitate social interaction.
E-learning definition and approaches

With the advance of technology, e-learning is emerging. E-learning is
a general term covering many approaches such as distance learning,
class-room based online learning, and self-access learning (Yuan,
2007, p. 19). The common feature of these types is the use of modern
technologies since this type of learning is web-based; it requires
internet, well-designed websites, and learning platforms. E-learning is
usually defined as “the use of information and communication

technology (ICT), online media, and web technologies for learning”

(Pelet, 2014, p. 5).

Learners, teachers, contexts, and available technologies are the
components of e-learning (Yuan, 2007, p.19). | believe that e-learning

may not be carried out without skilled teachers, motivated learners,
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favourable teaching-learning contexts, and advanced technological

tools.

The problems of e-learning are related to the available technological
tools. Rosenberg (2006) identifies three concerns of e-learning. The
first one is related to contents and quantity of courses. The second is
about quality and impact factors such as innovative instructional
applications. The third one is related to business performance to
design solutions that encompass training, knowledge sharing, and
interaction (cited in Penalvo& Joseé, 2008, p. xiv). Hence, e-learning is
closely related to the technological means available; pedagogical

content should be adjusted and designed accordingly.

Other e-learning implementation problems may be caused by users’
attitudes to this type of learning, and administration constraints since
financing is provided by public institutions which are policy makers.
(Yuan, 2007, pp. 422-423). Indeed, public institutions, in charge of
making policies and financing e-learning through providing modern
technology tools, should closely cooperate with tutors and scholars in
this field because they are more aware of the requirements and
challenges of this process. Additionally, learners’ motivations and
attitudes towards e-learning are of paramount importance to its
success. Instructors competencies, availability, and genuine

involvement are elements to be fostered and enhanced.

Despite the pitfalls of e-learning, good quality e-learning can be

ensured through applying many learning approaches, namely the
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behaviourist, constructivist and socially-situated perspectives. The
behaviourist perspective assumes that the learning purpose is to
ensure an effective transfer of knowledge from teachers to learners,
learning activities are central to this process. The constructivist
perspective assumes that knowledge is constructed by each learner.
The socially-situated perspective assumes that knowledge is built
through sharing, interacting, and communicating with others
(Buzzetto-More, 2007, pp. 29-31).

The aforementioned approaches are interesting in shaping the learning
process. The behaviourist perspective considers knowledge as a mere
transfer from the instructor to learners, whereas the constructivist
perspective sees knowledge as an outcome of an individual effort.
Socially-situated perspective sees knowledge as an outcome of
relationships with others in a social context, that is to say, learners do
not only learn from a teacher, but also from each other. Thus, all these
perspectives can be integrated and used to ensure a comprehensive e-
learning process through providing the necessary pedagogical

requirements.

Among the most important pedagogical requirements, Buzzetto-More
mentioned well-defined and organised pedagogical knowledge, well-
structured instructional method, questions and immediate feedback,
problem-based and project-based learning, formative and summative
assessments, technical usability (such as site structure, cross-platform,
accessibility, screen appearance, navigation and database), libraries

and forums linking as well as multimedia design, pedagogical
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usability (such as a multiple, well-structured, understandable online
presentation and synchronous communication) (Buzzetto, 2007, pp.
37-43).

| believe that the requirements identified by Buzzetto-More are
effective and crucial to ensure an advanced and effective e-learning in
various disciplines. Much attention should be paid to these
requirements to develop a well-structured and organised e-learning

content.

Moreover, flexibility, teachers’ responsiveness, materials quality, and
course design are the key features to achieve high quality online
learning experience (Cashion & Palmieri, 2002). That is to say, the
flexible and wide choice of the learning time and place, the
communication and interaction with the teacher and other learners as
well as the clear and concise learning content are likely to provide

good learning and teaching experiences.

To summarise, e-learning is an important mode of learning that is
more spreading; many factors and requirements should be gathered to
ensure an effective e-learning process. Pedagogical contents should be
developed and adjusted according to the learners’ characteristics and
attitudes. Formative assessments ought to be well-designed and
implemented. Additionally, competency-based teaching has to be
adopted to enable every learner to achieve good academic outcomes

and acquire a lifelong learning experience.
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Advantages and disadvantages of e-learning

There are several advantages of e-learning. Time flexibility, easy
access, and place flexibility were the three strongest advantages
perceived by students in a survey about the preferred learning
methods. Self-control, multiple choices, self-assessment and greater
interaction were also mentioned by the respondents (Duan, Bentley &
Liu, 2006, p. 102). Hence, e-learning offers students the possibility to
learn at their own pace, giving them plenty of time to assimilate,
explore, and practice what they learn. In addition, e-learning materials
are easy to access and user-friendly, especially Open Educational
Resources (OER) which are freely accessible in multilingual formats.
Moreover, learners are not bound by time and place; they can study
remotely from any location at any time. Further, people working full-
time can access courses, and females who have children can continue

studying from home.

As for the e-learning disadvantages, the lack of interaction among
teachers and students, the need of skills to manage computers and
technology tools, the difficulties to select the required courses were
the strongest perceived disadvantages (Duan, Bentley & Liu, 2006, p.
102). Asynchronous mode does not offer students the possibility to
instantly interact with their teachers or peers, which may be
frustrating and discouraging for students who will eventually give up
on taking an online course. Besides, most of the courses are IT-related

and require good skills to use them. Self-learning can seem less
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suitable for some students who have low motivations for self-learning

and need to be constantly guided by tutors.

E-learning in Algeria in the Covid-19 crisis

Due to the rapid spread of the Covid-19 pandemic, many universities
and schools around the world have decided to rely on e-learning to
deliver all the courses planned for the second semester 2019-2020.
Considering that ICTs have been recently used in the Algerian higher
education sector, Algerian Ministry of Higher Education and
Scientific Research has instructed universities to adopt distance
learning through Moodle platform, during the lockdown extended
period to save the academic year. Emails, Google classroom, and
Zoom were also used in some Institutes such as the Translation
Institute to hold lectures, organize meetings, and share course
contents. Moreover, Algiers 2 University has managed to share more
than 400 courses on its official website.

Some university teachers and students joined these platforms, others
could not do so due to the absence of a broadband connectivity or
poor internet access, the lack of sufficient training and preparation to
use technology as well as the stress and anxiety caused by the

pandemic.

On one hand, teachers were able to reach their students more rapidly
and efficiently through chat groups and online meeting platforms,
which helped reduce the student’s anxiety regarding the end of their
academic year and exams arrangements. On the other hand, this

switch to the e-learning mode was sudden and unplanned; learning
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needs and institutional goals were not sufficiently determined and
assessed. In addition, some teachers continued to use protocols that
are normally used in an off-line course without adapting their contents
and materials to learners and to the new context imposed by the
pandemic, which minimized the e-learning outcomes. Moreover,
students’ evaluation tools were not used efficiently, and feedback was

not provided on time.

Therefore, e-learning in Algeria still needs to be enhanced, online
tools and resources can be efficiently adapted and further explored to
facilitate the learning-teaching process, taking into consideration the
socio-economic conditions of both university teachers and students.
The Ministry of Higher Education should take the necessary measures
to assess the situation, identify the e-learning shortcomings, and set

realistic and measurable goals for the benefit of learners.
Massive Open Online Courses (MOOCs)

Massive Open Online Courses (MOOQOCs) are new types of online
classes and digital forms of learning. They represent “a flexible and
open form of self-directed, online learning designed for mass
participation” (Kumar Srivastava, 2019, p. 167). The access to
MOOC platforms is free of charge. Cours era, edX, Canvas, and
Future Learn are one of the most popular English MOOCs platforms.
Teachers usually participate in creating the MOOCs contents for a
large number of students who can join online classes and learn at their

own pace, since these platforms offer a customized learning.
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According to Kumar Srivastava (2019), the term “Massive Open
Online Course was framed by Dave Cormier, while christening a
course developed by Siemens and Downes at the University of
Manitoba” (p. 176). MOOCs were popularised in the fall of 2011 and
received huge coverage from media, social media, and academic

journals (Siemens, 2015, p. xiii).

As for the main features of MOOCs, massive courses are delivered
online at a large scale. They are free to access, with open, high-quality
content and assessment tools. MOOCs provide a digital openness that
requires no formal enrolment, freedom of time, place, and progress
pace, variety of programmes, learning styles and tools, and
massiveness. (Mulder, 2015, p. xvii) That is, MOOCs can reach a
large number of students who can freely join the online classes and
can access a great number of courses according to pre-determined
objectives. However, students may feel lost when faced with the large
open resources available on the MOOCs platforms which may

discourage them from self-learning.

The main requirements for MOOCs production are institutional
infrastructure, support staff, educators, production, and course
materials (Kumar Srivastava, 2019, p. 174). Hence, universities need
to have adapted infrastructures, well-trained specialists to design the
course contents on the suitable medium, well-experienced teachers
who have the required pedagogical knowledge to create the course
contents that meet the students’ needs, a high-quality production, and

open-source materials to create MOOCs. This process can be costly

(TR b = L1/ 2polad ¥y bl y sz ¥ Ll il ol Bl sl 58,01 o)



210

1944858 il Jlb & uns e el

and requires the collaboration of many specialists from various
disciplines to effectively adapt MOOCs to learners. Furthermore,
MOOCs provide interesting tools for self-assessment such as peer-
review, forum discussion, formative and summative assessments
which can be used to track the learners’ progress and expand their

knowledge.

We can say that MOOCS are an open, flexible and personalised
learning alternative. On one hand, they help learners develop their
skills, broaden their knowledge in a more relaxed stress-free setting,
enhance social interaction and integration, and improve training
opportunities. On the other hand, they enable teachers to adjust their
teaching methods and pedagogical content, and identify students’
learning strengths and weaknesses as well as the concepts they should

reteach and focus on.
Conclusion:

If the Covid-19 pandemic persists, e-learning will become imperative
to keep up with the international universities innovative educational
modes and ensure learning continuity. In order to achieve high
outcomes, e-learning should be flexible and accessible. Adaptive
courses should be designed according to the needs and expectations of
learners. The necessary feedback should be also provided and
learners’ assessment should be consistent with the curriculum’s goals.
In this vein, the reliance on MOOCs in the Algerian context can be

beneficial to enhance self-learning opportunities. It is advisable to

(TR b = L1/ 2polad ¥y bl y sz ¥ Ll il ol Bl sl 58,01 o)



211

190858 Amila Jb § uy (o padadd!

consider locally producing MOOCs by starting with defining the
learning objectives and prerequisites. Socio-economic conditions and
current e-learning shortcomings should be identified and taken into
consideration. Moreover, partnerships between Algerian Universities,
qualified technical teams, and production companies should be sealed
to reduce costs, customise the learning process, and optimise its
outcomes. Further studies need to be conducted to investigate the

impact of MOOCs on each higher education field of study.
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L’Usage des T.I.C en Support a I’Université Algérienne au Temps

du COVID-19:
Le Cas de I’Université de Mascara (Algérie)

Dr. Lynda KAZI-TANI Université de Mascara-Algeérie

Résumeé

L’introduction des T.I.C (Technologies de I’Information et de la
Communication) au sein de I"université algérienne a été percue, des
son lancement, comme un moyen de mettre un frein a la fracture
numérique, notamment dans les filieres littéraires jusque la
pauvrement dotées en matiere de numérique. En effet, ’arrivée des
T.I.C laissait supposer que I’enseignement dit classique ferait place a
une pédagogie innovante facilitant la mise en place de la formation a
distance (e-Learning) et de I’auto-évaluation par 1’é¢tudiant et mettant
a disposition une base de donneées riche. Quel meilleur test que la
crise sanitaire par laquelle le monde universitaire passe pour évaluer
I’apport des T.I.C a I’enseignement supérieur. Dans cette perspective,
notre travail tentera d’apporter des réflexions théoriques a partir de
notre expérience d’enseignante universitaire faisant face a une

situation exceptionnelle.

Mots clés: T.I.C, enseignement universitaire, COVID-19, e-

Learning.
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Introduction

Sensible a la qualité de ’enseignement offert a ses ¢tudiants et a
I’efficacité de leur accompagnement, I’universit¢ a employ¢ durant
cette période exceptionnelle d’arrét des cours en présentiel, tous les
moyens humains, techniques et technologiques pour limiter au
maximum |’impact de la pandémie sur la formation et éviter toute
retraite spirituelle des principaux acteurs du monde universitaire. L’un
des principaux moyens de secours a été 1I’emploi des T.I.C et le
recours au numeérique. Cette démarche a été précedée et accompagnée
ailleurs qu’en Algérie, d’un travail d’enquéte aupres des ¢tudiants
dans le but d’identifier ceux qui ¢étaient en fracture numérique, ne
possédant pas d’ordinateur ou n’ayant pas de connexion internet par
manque de moyen ou subissant les zones blanches. Ainsi plusieurs
universités a travers le monde ont distribué des ordinateurs portables
et des clés 4G afin de permettre a leurs étudiants de poursuivre leur
formation, d’atténuer I’intensité de la fracture numeérique, d’éviter
leur décrochage voire leur rupture sociale. Mais qu’en est t-il des
mesures prises au sein des universités algériennes pour faire front a
cette situation inédite résultant de la pandémie meurtriere du

coronavirus?
Le numérique au service de ’université :

L’introduction des T.I.C dans [I’enseignement supérieur a
sensiblement modifié le paysage auquel nous étions habitués, ainsi les

situations d’apprentissage ont pris de nouvelles formes et distribué les
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roles de maniere différente » (Loisy, 2014, p.207). En effet le
numeérique redessine peu a peu la question de I’accés a
I’enseignement supérieur et de la conception méme des formations
universitaires (MESRI : 2015), qui ne sont plus basée uniquement sur
le presentiel. Les universités ont désormais le choix entre plusieurs
modes d’enseignement, qui outre en présentiel peut se faire en ligne
ou en mixant les deux modes a I’instar de ce qui est fait a Bordeaux
(France), également appelé Blended learning ou 1’apprentissage
hybride. Cette formation en vis-a-vis et la technologie travaillant main
dans la main, réduire le nombre de cours en présentiel, développer les
bons logiciels, (Pappas, 2016) et fait des universités des

établissements en mouvement.

Par ailleurs, le numérique offre a 1’étudiant une pédagogie rénovee et
innovante par le biais d’'une formation en ligne, il le dispense d’autre
part de se déplacer a son université d’attache pour déposer son dossier
d’inscription ou de réinscription, de passer les tests d’évaluation, de
connaitre le planning de ses examens, les notes obtenues, le choix
d’orientation en master et sa thématique de recherche. Quant a
I’enseignant, il peut consulter son dossier, diffuser ses cours en ligne,
annoncer des évenements a caractére scientifique, publier ses travaux

de recherches et autre production scientifique.
La continuité pédagogique au temps du COVID-19

En réponse a I’arrét des cours en présentiel dans les différents paliers

de I’enseignement, partout dans le monde, engendré par la crise
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sanitaire du COVID-19, ’'UNCESCO a lancé le projet de la Coalition
Mondiale pour I’Education (Global Education Coalition/ (sall) allaill
~1=3) 3 travers un appel aux différentes institutions éducatives des
différents pays, afin d’atténuer les effets du COVID-19 sur le volet
éducatif et de proposer des alternatives pour pallier cette situation
inédite. Cette coalition a tres vite été renforcée par plusieurs
partenaires, telles que les organisations de I’UNICEF, I’'OMS ou
I’OIT (Organisation Internationale du Travail), mais également des
multinationales du numérique telles que Microsoft, Google,
Facebook,ou encore Moodle sur lequel on reviendra plus tard. Les
associations a but non lucratif ont également répondu present, telles
que la fondation Wike media, ProFuturo ainsi que I’institut Tony
BLAIR pour le changement global. Tous ces partenaires se sont
engages a mettre a disposition du secteur éducatif tous les moyens
matériels et techniques pour limiter les dommages causés par le
COVID-19.

Au plan local, la continuité pédagogique dictée par le COVID-19
durant le confinement a imposé a I’université de Mascara, a I’instar
du reste des ¢tablissements universitaires algériens, d’amener les
enseignants a modifier leurs habitudes pédagogiques, notamment en
se passant de la formation en présentiel et en se tournant vers le e-
Learning ou I’apprentissage en ligne grace a la plateforme Moodle qui
est un logiciel personnalisable dédi¢ a 1’enseignement a distance
« avec I’utilisation de la technologie, les fonctions du e-enseignant ont

changé, ils doivent désormais acquérir de nouvelles compétences
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numeriques » (Fernandez-Rodriguez, 2014, p. 51). Cette nouvelle
approche de 1’enseignement universitaire a nécessité une formation
accélérée de nos confreres grace a I’initiative orchestrée par une
équipe de webmasters qui guidaient et conseillaient a distance des
enseignants qui avaient pour certains des difficultés a se familiariser
avec 1’outil numérique, notamment ceux des filieres dites littéraires
dont nous faisant nous-mémes partie et qui ont trouvé plus de
difficultés a acquerir les compétences numeériques indispensables a la
mise en ligne des cours sur la dite plateforme. Leur manque
d’expérience dans le domaine du numérique s’est reflétée sur la durée
précédent la mise en ligne de leurs cours. Loin de nous I'idée de
stigmatiser quicongue, mais peut-on attendre la méme réactivité des
enseignants a profils littéraire que des collegues scientifiques, car en
plus de la difficulté purement technique, ces derniers ont fait face a la
barriere linguistique vu que les principaux logiciels de mise en ligne
des cours sont exclusivement rédigés en langue francaise ou anglaise

et jamais en langue arabe.

Notons par ailleurs, qu’outre le e-Learning, les réseaux sociaux ont
joué un r6le non négligeable durant cette période de confinement, en
effet, les pages Facebook officielles des différentes facultés de
I’universit¢ de Mascara ont ¢ét¢ un lien d’échange entre les
enseignants et leurs ¢tudiants d’une part et d’autre part entre ces deux
protagonistes et leurs administrations respectives. Souvent décrié
notamment pour le temps que nos étudiants passent dessus a se

divertir, la réputation de ce réseau social s’est vu réhabilitée ces
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derniers mois dans le milieu universitaire pour ces avantages tels que
le partage des informations en temps reel ou les réponses apportees
par les enseignants aux éventuelles questions afin de maintenir le

contact avec les étudiants et de limiter le décrochage.

Certaines universités européennes telle que celle de Lille 3 ont eu
recours a un autre réseau social, a savoir Twitter, dans le but de
mutualiser des prises de notes grace a un hashtag commun a
I’université ou de poser en direct des questions (...). Les étudiants
disent  apprécier ces cours devenus plus collaboratifs
(Lecherbonnier&Blitman, 2015).

Les effets positifs du Covid-19 sur nos habitudes pédagogiques :

A quelque chose malheur est bon, dit un proverbe francais, il est
certes difficile de croire que cette crise pandémique sans commune
mesure a apporte a 'université algérienne quelque chose de positif, et
pourtant ! La mise en ligne des cours et autres contenus informatifs
utiles a la compréhension des cours a fait basculer I’enseignement dit
classique vers un monde numerique ou la formation se base sur
I’interaction virtuelle entre d’une part des enseignants qui n’avaient
pas tous eu recours aux T.l.C auparavant et des étudiants qui pour
certains ont dd trouver des solutions pour accéder au e-Learning par
manque d’ordinateur ou de bonne connexion car habitant dans des

zones blanches ou peu couverte par internet.

Mais si dans la forme, cet enseignement a distance a été un franc

succes par 1’établissement de ponts virtuels entre des protagonistes,
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qui n’étaient pas tous familiers avec 1’outil informatique et le monde
du numerique, il reste que dans le fond, nombre de questions ont
surgit et continuent a surgir quant a la réelle efficacité de ce nouveau

mode de formation.
Continuite pédagogique : réalité ou illusion

Apres le contexte particulier que 1’université algérienne en général et
celle de Mascara en particulier a connu, un constat s’impose a nous
quant au succes de la continuité pédagogique imposée par la crise
sanitaire du COVID-19, axée principalement sur les plateformes de
formation en ligne, un succes en demi-teinte se dessine. Certes, un pas
en avant a été fait, désormais notre université est connectée et les
T.1.C y ont une place plus importante que jamais grace notamment au
e-Learning qui a joué le role de bouclier face a la fracture numérique,
mais sommes nous sdrs que les cours que nous avons mis en ligne
sont arrivés a bon port ? Pouvons-nous dire avec certitude que tous
nos étudiants ont pu consulter et assimiler nos cours ? Sommes-nous
enfin sirs qu’ils jouissaient tous d’un bon débit a internet ? Compte
tenu de la configuration géographique de la wilaya de Mascara qui
rend difficile une couverture totale au réseau de télécommunication,
ainsi que le niveau de vie de ses ménages qui ne permet pas toujours a
ses enfants d’acqueérir des ordinateurs ou des tablettes nécessaires a la
consultation des cours en ligne. Et pour le reste des étudiants qui
avaient le moyen de visiter les différents sites des sept facultés de

I’université de Mascara, peut-on vérifier leur assiduité et leur
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sérieux ? Peut-on évaluer le degré d’assimilation des cours ? Il nous
semble judicieux aujourd’hui de nous projeter dans I’apres COVID-
19 afin de preparer au mieux une reprise des cours a la prochaine
rentrée universitaire. Pour ce faire, un travail d’analyse statistique des
donneées récoltées par les informaticiens et webmasters doit étre fait
sans tarder pour comptabiliser notamment le compteur du nombre de
visites par module, le nombre de visite de boites de dialogue sur
lesquelles les étudiants ont cliqué, le chronometre qui traduit la durée
de lecture des cours par connexion ainsi que le résultat des tests
d’évaluation de la compréhension par le biais de boite de dialogue
avec nos etudiants. Nous devrions, par ailleurs, lancer une grande
enquéte aupres de nos étudiants pour connaitre leurs avis sur le e-
Learning en termes d’ergonomie, qualité de support, clarté du texte et

durée de I’information afin d’améliorer la qualité du e-Learning.
Conclusion

Ces cinqg dernieres années, le citoyen algérien semble avoir adopté de
nouveaux usages dont le numérique est la clé de voute. Cela se reflete
clairement quand on regarde le nombre d’abonnements de téléphonie
mobile et ADSL, I’évolution des ventes des smartphones et tablettes,
I’expansion des réseaux sociaux ainsi que le succes récent du e-
commerce et particulierement depuis le début de la pandémie
COVID-19.
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Les autorités quant a elles ont également accelére le pas dans le sens
du numérigue en réactivant récemment le projet e-gov qui vise a

numeriser les services publics.

Cette tendance renvoie un signal plus que positif pour I’adoption du
numerique €¢galement en milieu universitaire qu’il soit scientifique ou
littéraire. Il reste a ’université elle-méme de mettre en place les pré-
requis nécessaires a la reussite de cette démarche vertueuse. Au corps
pédagogique de se doter des outils adequats (site, logiciel et
infrastructures sous-jacentes) et de s’appuyer sur les professionnels
maitrisant la mise en place du e-Learning (concepteurs, illustrateurs,
didacticiens, développeurs Web). Il est également opportun de
sensibiliser 1’¢tudiant au fait que les cours et les examens en ligne

sont aussi se€rieux qu’en présentiel.
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Les défis de continuité pédagogique face au COVID-19
Hemza ZEGHAR, Maitre Assistant Université Ouargla — Algérie
L'epidémie du Coronavirus et ses impacts sur lI'enseignement

La pandémie de COVID-19 a causé la plus grande perturbation des
systémes d’éducation de I’histoire, touchant prés de 1,6 milliard
d’apprenants dans plus de 190 pays et sur tous les continents. Les
fermetures d’¢coles, d’universités et d’autres espaces d’apprentissage
ont touché 94 pour cent de la Communauté estudiantine mondiale, et
jusqu’a 99 pour cent dans les pays a revenu faible ou

intermédiaire(United Nations, 2020).

D’autre part, cette crise a stimulé¢ I’innovation dans le secteur de
I’enseignement. Nous avons vu des approches novatrices en faveur de
la continuité de 1’éducation et de la formation: de la radio et de la
télévision. En Algérie par exemple, le ministere de I’éducation
nationale a élaboré un programme éducatif, en collaboration avec le
ministére de la communication contenant des modéles de cours du
troisieme trimestre sur les chaines de la télévision publique, et il a été
procédé aussi a I’activation du dispositif de soutien scolaire par
Internet des le mois d’avril 2020. Dans le secteur de 1’enseignement
supé€rieur, le ministére ¢€tait dans 1’obligation d’opter vers d’autres

méthodes telle que I’enseignement en ligne (e-learning).

La crise de coronavirus et la perturbation sans précédent du secteur de

I’enseignement supérieur et de 1’éducation sont loin d’étre terminées.

e b = L1/ 2polad ¥y bl y sz ¥ Ll il ol Bl sl 58,01 o)



222

1904858 Anilr b § s (e eala

Jusqu’a 100 pays n’ont pas encore annoncé¢ de date pour la
réouverture des écoles et, dans le monde entier, les gouvernements,
les syndicats, les étudiants et les parents se demandent quand et
comment aborder la prochaine phase. Les pays ont commencé a
envisager de rouvrir les écoles a 1’échelle nationale, soit en fonction
du niveau scolaire et en priorisant les classes d’examen, soit par des
ouvertures localisées dans les régions ou il y a moins de cas de virus.
Toutefois, étant donné la virulence du virus, plusieurs pays n’avaient

pas encore décidé d’une date de réouverture(ibid).

Les fermetures d’universités et d’écoles ont nécessité des
changements — et dans certains cas ont causé de graves perturbations
— dans la facon dont les étudiants sont évalués. Dans la plupart des
pays, les examens ont été reportés; dans certains cas, ils ont été
annulés; et, dans d’autres, ils ont été remplacés par des evaluations
continues ou d’autres modalités, comme les tests en ligne pour les

examens finaux.

A mesure que la crise sanitaire se développait, provoquant des
perturbations socio-économiques massives, les systemes educatifs du
monde entier reagissaient et S’adaptaient rapidement. Les
gouvernements ont réagi rapidement pour assurer la continuité de
I’éducation et protéger la seécurité des apprenants et des acteurs de
I’éducation en fermant les universités, les €coles et d’autres espaces
d’apprentissage. Assurer la continuité de I’apprentissage pendant cette

période est devenu une priorité pour les gouvernements du monde
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entier, dont beaucoup se sont tournés vers les technologies de
I’information et de la communication, obligeant les enseignants a

passer a 1I’enseignement en ligne des legons.
Définition de I’enseignement en ligne ou (e-learning)

Enseigner en ligne signifie donner un cours partiellement ou
entierement par Internet, soit sur le Web, soit au moyen d’applications
mobiles qui permettent de manipuler ou de modifier les éléments du
cours en ligne, « [/ enseignement en ligne] est consideré comme étant,
tout dispositif de formation qui utilise un réseau local, étendu ou
Internet pour diffuser, ou interagir ou communiquer. Sont inclus
I’enseignement a distance en environnement distribué, hors
enseignement par correspondance classique, 1’acces a des ressources
par télechargement ou en consultation sur Internet. Il peut faire
intervenir du synchrone ou de I’asynchrone, des systémes tutorés, des
systémes a base d’autoformation, ou une combinaison des systémes
evoques precédemment [...] Cela se traduit dans la majorité des
universités par des enseignements sous forme de cours hypermédias,
sur €cran, sous forme de papier imprimable, d’exercices d’auto-
évaluation a réaliser en ligne, et d’interactions verbales d’étayage,
réalisées aux forums virtuels de discussion entre tuteurs et étudiants

ou entre étudiants seulement ( Zarrouk, 2013,p. 23).

L’apprentissage en ligne offre €galement plus de liberté aux étudiants.
Ils peuvent rechercher en ligne des cours en utilisant 1’Internet, en

parcourant les sites web de leurs universités ou des autres
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établissements du monde entier a la recherche de programmes, de
classes, et de professeurs qui répondent a leurs besoins. Apres avoir
trouvé un cours approprié, ils peuvent s’engager et s’inscrire, acheter
leurs livres (qu’il s’agisse de copies papier ou de livres électroniques),
lire des articles, écouter des conférences, soumettre leurs devoirs,
s’entretenir avec leurs professeurs et accéder a leurs notes finales, tout

cela en ligne. (Ko and Rossen, 2017, pp. 28-30)

Les étudiants peuvent se réunir dans des salles de classe virtuelles
(rejoindre d’autres étudiants de diverses régions géographiques du
méme pays ou du monde entier, forger des liens et des amitiés qui ne
sont pas possibles dans les salles de classe conventionnelles, qui sont
géneralement limitées aux ¢tudiants d’une zone géographique
spécifique. Les activités d’apprentissage en ligne peuvent étre menees
en format asynchrone, ce qui permet aux étudiants d’y accéder et de
les afficher a différents moments de la semaine, ou au moyen de

séances synchrones ou d’une combinaison des deux.
Quelques difficultés techniques et pédagogiques

Beaucoup d’enseignants n’ont pas d’expérience préalable de
I’enseignement en ligne. Certains professeurs utilisent Internet pour
compléter ce qu’ils enseignent en classe, tandis que d’autres
enseignent entierement en ligne. Certains établissements offrent aux
instructeurs les logiciels, le soutien et la formation les plus récents,

tandis que d’autres offrent le strict minimum aux enseignants.
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En raison de la capacité limitée de I’Internet, la conception et le
développement d’outils d’apprentissage, en particulier de matériel
multimédia, passent par plusieurs processus d’édition avant d’étre
finalement téléchargés sur le portail a I’intention des ¢tudiants. Par
exemple, le matériel multimédia doit étre modifié en termes de taille
de fichier parce que le serveur e-learning de ’université est incapable
de prendre en charge de gros fichiers. Etant donné qu’il s’agit de
cours d’interprétation ou de langues étrangeres, il est préférable
d’offrir du matériel authentique dans des formats audio et vidéo de
haute qualité, méme si cela pose un grave probleme en raison des
limites et des faiblesses de 1’Internet, dans ce cas, I’enseignant peut
ajouter et stocker les fichiers audio et les vidéos de haute qualité sur

Google Drive.

Beaucoup de temps et d’efforts sont consacrés non seulement a la
préparation des lecons et a la conception du contenu de
I’apprentissage en ligne, mais aussi a la vérification et a la mise a jour
régulieres du contenu et des liens, y compris la réponse aux questions
et aux commentaires des étudiants. L’indisponibilité d’une équipe de
développement et le manque de formation et de lignes directrices sur
I’aspect technique de I’apprentissage en ligne posent également un

probléme pour I’enseignant.

Lorsqu’ils commencent un cours, les ¢tudiants peuvent se trouver
incapables de visualiser les pages Web correctement, soit parce que le

navigateur qu’ils utilisent est trop vieux (pour une raison ou une autre,
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ils ne ’ont pas mis a jour), ou parce qu’ils n’ont pas installé les plug-
Ins nécessaires. Ou peut-étre que 1’enseignant n’a pas testé la version
de I’application mobile de son cours que de nombreux ¢tudiants
utilisent et il y a donc une différence entre ce que certains étudiants
voient et ce que I’enseignant et les étudiants qui utilisent le navigateur
du bureau peuvent voir. Méme si les étudiants utilisent le méme
logiciel, ceux qui ont des versions antérieures peuvent ne pas étre en
mesure de lire les documents créés par des camarades de classe ou des
enseignants avec des versions plus récentes sans 1’aide d’un plug-in,
c’est le cas par exemple du navigateur web (Mozilla Firefox ou
Google Chrome) qui permettent de trouver des pages Web et de les
afficher sur ordinateur ou sur tablette, ou I’application android
(Articulate 360) qui permet d’afficher et d’accéder a certains modules

e-learning.

Un étudiant qui se connecte a un site Web de cours ou une plateforme
d’apprentissage en ligne (Moodle) pour la premicre fois a beaucoup a
apprendre. Pour commencer, il y a la terminologie. Une des
principales caractéristiques est le nombre important des rangées
d'icbnes et de liens qui se superposent, ces icones qui donnent acces
aux principaux outils sont alignées a gauche verticalement et en haut
de I'écran, destinés a guider les étudiants vers le matériel de cours, ils
portent souvent des noms, des légendes ou des titres que les
utilisateurs n’ont jamais vu auparavant. Par exemple, un bouton ou un

lien pourrait indiquer « Notes de cours», «Mon cours »,
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« Renseignements sur le cours» ou «Page principale », ce qui

signifie géneralement la méme chose.

Les probléemes des étudiants deviennent rapidement ceux de
I’enseignant. Au lieu d’enseigner leur cours, d’afficher des directives
et de répondre aux questions des étudiants sur le forum de discussion,
les enseignants se retrouvent souvent contraints de résoudre des
questions techniques pour lesquelles ils ont une expertise minimale.
Ils se déemenent pour comprendre pourquoi un tel étudiant utilisant un
navigateur particulier ne peut pas voir une partie d’une page Web
donnée ou pourquoi un autre est incapable d’installer un programme
sur son ordinateur a la maison, les professeurs consacrent trop de
temps et d’énergie a fournir du soutien et de I’entretien tout en ayant
du mal a suivre les taches normales de 1’enseignement d’un cours.
Idéalement, chaque établissement devrait disposer d’un service
d’assistance technique et informatique 24 heures sur 24, 7 jours sur 7,
auquel chaque étudiant peut s’adresser pour obtenir de I’aide ou d’une
orientation obligatoire pour s’assurer que chaque étudiant a maitrisé
les bases des logiciels et des processus avant d’accéder aux cours en

ligne.

Une question principale dans ’apprentissage des langues en ligne est
de savoir comment maintenir un contact suffisant avec ’apprenant et
une interaction continue. Si ’enseignant compte la participation dans
la note finale, ildevra définir comment elle sera calculée. La

participation aussi devrait étre définie. Par exemple, est-ce la
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publication, c’est-a-dire I’envoi de messages dans le forum de
discussion? Ou s’agit-il tout simplement de se connecter et de lire le
cours (une activité révélée a un enseignant seulement lorsque le
logiciel ou la plate-forme de gestion de cours a la capacité de retracer
et de suivre les activités des éetudiants en ligne), de participer a une
présentation de groupe en ligne ou a une séance de clavardage en

temps réel?

La transition d’une salle de classe du monde réel a une salle de classe
virtuelle représente une perte a bien des égards. Dans les classes de
langue, 1’établissement d’un climat social positif et la cohésion au
sein de la classe sont considérés comme des éléments essentiels du
role de I’enseignant et font partie intégrante des bonnes pratiques,
dans ce contexte d’enseignement présentiel, les professeurs de
langues et les étudiants utilisent un certain nombred’indices et de
signaux sociaux, linguistiques et contextuels pour comprendre et
contribuer a la dynamique de la classe et pour maintenir I’engagement
entre les personnes présentes. L’absence d’indices visuels — comme
les signes de la téte, les gestes et le contact visuel — présente un défi
réel dans les environnements d’apprentissage de langues en
ligne.L’absence de ces indices sociaux et contextuels, qui font partie
intégrante de I’interaction personnelle, peut avoir un impact sur les
apprenants. L'incertitude peut entrainer une réticence a participer ou a
prendre des risques, deux facteurs importants pour I’apprentissage des

langues.
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Conclusion

L’enseignement en ligne n’est pas une option, mais plutdét un choix
stratégique qui doit étre intégré dans les universités qui devraient
investir dans le renforcement de leurs capacités pour une formation
accessible a tous. De nos jours, les approches traditionnelles de
I’enseignement ne peuvent guere répondre aux exigences et aux
besoins d’apprentissage modernes. La pandemie de COVID-19 a
accelére la transition de 1’enseignement supérieur des modeles
traditionnels axés sur I’apprentissage par cceur et la mémorisation vers
des modalités de formation plus numérisées et axées sur les
apprenants. La technologie s’est intégrée dans I’enseignement et
continuera de jouer un role central dans la formation pour les
génerations futures. En période post-pandémique, 1’enseignement
pourrait ne pas étre limitée dans 1’espace-temps, nous devons aussi
préparer des politiques et des stratégies de formation correspondantes

en accord avec I’enseignement tourné vers 1’avenir.
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L’enseignement a distance durant une crise sanitaire

(Cas du Covid-19)

Houria AMEUR, Doctorante Université Oran 1- Algerie

Résumé

Alors que la pandémie est moins oppressante qu’au départ, elle
demeure néanmoins omniprésente. Cette derniére a menaceé les divers
domaines d’activité et plus particulierement celui de 1’éducation et de
I’enseignement supérieur. Toutes les ¢€coles, les universités, les
Instituts et les centres de formation ont suspendu leurs activités afin
d’atténuer la transmission virale. Cette perturbation sans précédent a
eu de profondes conséquences sur le domaine. Dans cet article, nous
analysons I’impact de la pandémie sur I’enseignement a distance.
Mots clés : Enseignement a distance - impact - Covid-19 -

programmes — en ligne

Quand on rejoint le domaine de I’éducation et de 1’enseignement
sup€rieur, on ne s’imagine jamais les conséquences que pourrait avoir
une crise telle que la pandémie du Covid-19 sur le métier. En effet, le
Covid-19 touche tous les secteurs d’activité notamment celui de
I’enseignement a distance. Face a des difficultés jamais vues, quels
impacts a eu la crise sanitaire sur I’enseignement a distance?

En raison de la pandémie, les enseignants a travers le monde ont du

faire preuve d’imagination et de création pour relever les nombreux
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defis imposés par les mesures drastiques de leurs gouvernements
respectifs afin de contrer la propagation du virus. Explorant d’autres
méthodes d’enseignements, les systemes éducatifs notamment ceux
qui ont €t¢ subventionnés. L’enseignement a distance a longtemps ¢été
pratiqué, par exemple le Centre National d’Education en France plus
connu sous son abréviation le CNED. Avec le contexte actuel,
I’enseignement a distance a littéralement pris le relais dans
I’éducation et I’enseignement supérieur afin de garantir la continuité

pédagogique et pallier 1’¢éloignement des écoles et des universités.

Certains diront que le role professeur est irremplagable et c’est le cas
mais les avancés de la technologie moderne en terme d’éducation,
d’enseignement et de formation ont prouvé que l’enseignement a
distance ne signifie pas apprendre seul et sachant que le contact entre
I’enseignant et 1’apprenant est important, les professionnels ont fait
preuve d’ingeniosité en garantissant des s€ances de travail collectives
a distance, une chose primordial surtout pour les apprenants en
difficulté¢ et pour les zones défavorisées. L’usage de la technologie
moderne et des différents outils de communication a connu un rebond
historique en I’espace de quelques jours seulement. Restons sur
I’exemple du CNED, le centre a sollicité particulierement deux
méthodes d’enseignement a distance: les classes virtuelles et les
espaces numeriques de travail (ENT). Quand a I’Union Européenne,
plusieurs projets et programmes ont été mis en place:EduHack, Peniji,

Biotalent.! Ce recours aux méthodes numériques a favorisé le
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développement et I’émergence de  nouvelles  méthodes
d’enseignement a distance et a réaffirmé I’importance du contact et de

la communication.

En outre-Atlantique, I’université prestigieuse d’Harvard a donné libre
acces’ a ses bibliothéques numériques. D’autres ont suivi le
mouvement dont la New York Public Library, la Digital Public
Library of America (DPLA) une alternative non-lucrative
contrairement a Google Books et plein d’autres librairies ailleurs dans
le monde. Malheurcusement, tout ceci n’était pas suffisant surtout que
les plateformes et les programmes en ligne se retrouvaient rapidement
saturés. De plus, beaucoup de projets et de systemes éducatifs se
trouvant dans les zones défavoriseées sont souvent subventionné par
des bailleurs de fonds internationaux, des fondations philanthropiques

et des organismes humanitaires.

L’enseignement a distance, le t€lé enseignement ou I’apprentissage en
ligne s’est avére €tre une solution appropri¢e face aux annulations des
cours et aux fermetures des écoles et des universités. Plutdt que de
laisser tomber leurs éleves et étudiants, les enseignants ont du passer
outre les méthodes d’enseignements traditionnelles et se sont adaptés
donc aux programmes en ligne. Bien que les écoles et les universites
ont mis en place la technologie de capture de cours et ont adapté le

contenu au contexte, ceci prive les étudiants de poser leurs questions.
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De plus, toute conférence ou cours magistral raté est impossible a

rattraper.

Les programmes d’enseignement en ligne reposent sur le principe que
tous les apprenants ont la possibilité de suivre leurs cours.
L’utilisation de toute cette technologie est emballant mais cela a fait
apparaitre la fracture numérigue existante entre les pays voir méme
I’inexistence totale de ces outils chez certains notamment dans les
pays défavorisés d’un co6té. D’un autre, il a fait apparaitre les
inégalités entre les différentes classes sociales; en effet, toutes les
familles ne disposent pas d’une connexion internet haut débit et
d’ordinateurs et/ou de tablettes. C’est pour cela que des pays comme
la Norvege ont pris de court ce manque et ont mis a disposition de la

population des outils dont les familles avaient besoin.

Selon le site Partenariat Mondial pour I’Education, I’Instruction
Interactive par Radio (IER) a été utilisé avec succes dans
I’enseignement a distance notamment en Honduras, Nicaragua,
Papouasie-Nouvelle-Guinée, Guinée, Liberia, Somalie, Cabo Verde,
Angola, Mozambique, Guinée-Bissau, Zanzibar, Sao Tome et
Principe, Mali, Afrique du Sud, Inde et République Démocratique du
Congo.? Bien que ce ne soit pas idéal, 'I[ER a créé une atmosphére
d’apprentissage positive et a permis le transfert du savoir aux

apprenants surtout dans des zones comme 1’ Afrique Subsaharienne.
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La pandémie n’a pas eu d’impact que sur le domaine de
I’enseignement mais dans chaque branche de ce domaine. Prenons
exemple des étudiants en médecine : jusque-la 1’enseignement a
distance ou le téléenseignement était suffisant tant qu’on était étudiant
préclinique. Mais pour les étudiants en stage, c’est une autre histoire.
Ils sont censés étre placés dans un environnement clinique, au contact
des patients. Ceci est nécessaire pour parfaire son cursus universitaire
et pour remédier a cette situation, I’Imperial College de Londres a
donné libre acces a ses étudiants a un reférentiel en ligne

d'enregistrements et de cas d'entrevues avec des patients.

De plus, enseignants et cliniciens ont du prendre des mesures
drastiques afin de continuer a donner des cours en ligne sachant que
toutes les universités se sont libérées afin de préter main forte au
National Health Service (NHS). Malgré le taux excellent de
participation chez les étudiants de médecine anglais, le
téléenseignement néanmoins ne remplace pas le contact réel entre les
futurs médecins et les patients. En effet, il est difficile de développer
des compétences cliniques clés sans examens physiques des
pathologies, des symptomes et des signes variés. Ce n’est peut-étre
pas grave pour un étudiant sénior mais ¢a 1’est pour un étudiant
junior. C’est durant les premieres années que le fondement clinique

d’un étudiant est établi.>

Spécialiste de la mesure de 1’audience mobile, App Annie a enregistré

un recours historique a 1’application de visioconférence ZOOM. Cette
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derniere est classée en pole position des téléchargements sur App
Store et Google Play aux Etats Unis.® ZOOM est devenue populaire
partout dans le monde et a été beaucoup utilisée dans I’enseignement
a distance, pourquoi ? Car c’est une application gratuite qui dispose
d’une ergonomie simple et moderne. De plus, elle permet d’accueillir
jusqu’a 10.000 participants, le partage d’écran et de fichiers,
I’animation avec PowerPoint et elle est utilisable sur Smartphones,
tablettes et ordinateurs. Ceci a permet la tenue des cours, de
conférences, de colloques et 1’organisation de webinaires et de

séminaires.

Au fur et a mesure que les semaines passent, I’enseignement a
distance durant cette pandémie a fait émerger un nombre
impressionnant de questions sur D'ampleur et la durée des
changements a anticiper. En effet, la crise sanitaire a mis en lumiére
de nouvelles opportunités a 1’horizon pour les acteurs académiques
car comme on le dit si bien, la nécessité est mére de I’invention. Pour
certains, le Covid-19 a permis de réfléchir autrement et de développer
de nouvelles approches en mati¢res d’enseignement a distance. Pour
d’autres, il leur a permis de faire un ¢état des lieux, réfléchir a
I’intégration du numérique et ses répercussions sur I’enseignement a

I’avenir.

En Algeérie par exemple, 9 100 000 d’¢éléves et d’étudiants ont été
prives de leurs établissements respectifs, depuis le 12 mars 2020, date

a laquelle le confinement a pris place pour endiguer la transmission
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virale. Malheureusement et malgré les efforts fournis par les
enseignants et les différents établissements concernés, 1’internet a
haut débit n’a pas été au rendez-vous sans parler du fossé numerique
existant dans les foyers algériens. Ceci est une preuve que le pays
n’¢tait pas en mesure de faire face a une crise d’une telle ampleur. En
effet, la situation financiere des ménages ne permettait sans doute pas
d’acquérir le matériel nécessaire en plus de Deffet direct de la
pandémie sur leur portefeuille. Une autre variable prend toute son
importance dans le domaine de I’enseignement a distance, les régions
rurales et les zones reculées du pays ou les apprenant sont directement
affecté par la coupure pédagogique tout autant qu’ils sont privés de

connexion internet a haut débit.

L’isolement et I’anxiété engendrés par le non acces aux technologies
freinent d’une manic¢re préponderante le succes de I’enseignement a
distance. La crise sanitaire et le confinement ont pointé du doigt les
lacunes jadis existantes dans 1’enseignement en Algérie et plus
particulicrement I’enseignement a distance. D¢s lors, I’enrichissement
des supports pédagogiques et la qualité d’internet sur le territoire

national sont la clé d’un enseignement a distance de qualité.

A partir du moment ou I’enseignement a distance est a ce jour encore
sollicité sachant que la crise sanitaire est en pleine croissance, des
perturbations dans le déroulement des cours et de I’apprentissage sont
inévitables. Chaque pays doit prendre des dispositions appropriées au

contexte actuel de la pandémie afin que les éléves et les étudiants

e b = L1/ 2polad ¥y bl y sz ¥ Ll il ol Bl sl 58,01 o)



237

190858 Amila Jb § uy (o padadd!

puissent préserver leurs connaissances et conserver leurs
compétences. Bien que les technologies de I’enseignement a distance
ne puissent pas remplacer les cours en personne particulierement
durant cette pandémie, une telle approche est nécessaire pour
s'attaquer efficacement au dilemme de I’enseignement a distance
pendant la crise actuelle, mais elle servira également a jeter les bases

de I'enseignement lors de Ccrises futures.

L. Ressources pédagogiques dans le contexte du coronavirus : projets financés par I’'UE. La
Commission  Européenne. Consulté le : 19.08.2020 a 14h28. URL:
https://ec.europa.eu/education/resources-and-tools/coronavirus-online-learning-resources/eu-
funded-projects_fr

2 - COVID-19 Open Access Resources: An evolvinglist of free content being provided by
publishers and vendorsduring the COVID-19 crisis. Harvard Library. Consulté le :
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Las ventajas y desventajas de la enseflanza a distancia para el

estudiante universitario
Dra.Sihem HASSAINE Universidad Oranl, Argelia
Abstract

La pandemia del COVID-19 (Coronavirus) representa una gran
amenaza y un enorme impacto para el desarrollo educativo en todo el
mundo. Afortunadamente, Hoy dia, los medios de comunicacion son
instrumentos que nos facilitan enormemente las interacciones
sociales, nos permiten comunicarnos, informarnos y entretenernos. Y
a fin de asegurar el aprendizaje a los estudiantes deben referirse a
la enseflanza a distancia (Online), que es una experiencia unica y
enriquecedora, con un modelo de ensefianza y aprendizaje propio y
diferente al resto de las propuestas existentes, caracterizado por:
Materiales de calidad, especialmente disefiados para la ensefianza a

distancia.

La ensefianza a distancia es un sistema e una modalidad de estudio, en

la cual los estudiantes no requieren asistir a estudios presenciales.

Esta forma de ensefianza, que no es tan antigua es para cualquier nivel
de estudios, pero lo méas usual es que se imparta para estudios
universitarios 1.Su base es el material de trabajo, los estudiantes, el
tutor y el equipo de apoyo para el buen funcionamiento del programa.

Con el apoyo del material (textos escritos, videos, discos compactos)
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el estudiante resuelve los ejercicios practicos regresandolos por el

mismo medio para ser revisados.

Hoy en dia la Ensefianza a distancia es mucho mas facil, rapida y
sencilla gracias al uso de técnicas y estrategias de aprendizaje
flexible y auto dirigida, cuyas principales herramientas son

las Tecnologias de la Informacion y la Comunicacion (TIC) que se

denomina aprendizaje electrdnico "e-learning” eninglés.! y el

estudiante recibe personalmente el material de estudio, por correo
electronico que le permite enviar la tarea asignada a un profesor en
cualquier momento del dia de manera segura y cémoda. O bien con
otras posibilidades que ofrece Internet ” la plataforma virtual” ,el uso
educativo de las redes sociales, foros de discusion, para interactuar y

discutir sobre diversos temas y a la vez adquirir conocimientos y

modernas herramientas de trabajo, y La videoconferencia que es una
herramienta capaz de facilitar la comunicacion en directo mediante
los interlocutores , y el estudiante estara ante una interaccién cara a

cara a distancia.

En este sistema, existen diversos puntos que determinan las ventajas y
las desventajas de la ensefianza a distancia, entre los que destacan en

primer lugar las ventajas:

. romper las barreras espacio temporales. o0 sea con las restricciones
de distancia geografica y de tiempo, el estudiante que sea en
licenciatura u en postergados, puede acceder a la informacion

independientemente de donde resida y sin hora exacta; no tiene que
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adaptarse a ritmos preestablecidos por la universidad. Y es lo que

se llama la flexibilidad.

El mayor beneficio es que desarrolla estrategias intelectuales
importantes para realizar tareas colaborativas. el estudiante vuelve
muy activo, responsable, comunicativo y sobre todo, sabe
encontrar las informaciones ciertas e interpretarlas. La ensefianza a
distancia Contribuye al desarrollo formativo del alumno, de su

actividad mental, actitudes y valores.

La disminucion de gastos de traslados para desplazarse a la
universidad Facilita a las personas con capacidades diferentes el
acceso a cursar una carrera.

los papeles que se obtienen al término de la carrera Tienen la
misma validez.

Debido a su comodidad, el alumno tiene la capacidad de manejar el
tiempo dedicado a cada actividad.

Los estudiantes pueden aprovechar de los cursos en linea creados
por los profesores en varios formatos de contenido tal como

Ebooks, Infografias, Quizz,Videoclases, Podcasts.

. para una mayor interactividad entre los alumnos y las

tecnologias. Se Introduce herramientas tecnologicas para el

manejo de la informacion, como las plataformas virtuales.?
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Debido a la plataforma el dicente esta en contacto con su

docente y recibe el material necesario para desarrollar las

unidades que comprenden el programa de estudio.

La plataforma educativa y las distintas herramientas utilizadas

incentivan la comunicacion y las interacciones.

Con el uso de la plataforma virtual, el acceso al contenido de los
cursos se puede realizar desde cualquier lugar y con cualquier
dispositivo, como teléfonos moviles o tabletas.?

La enseflanza a distancia es una excelente herramienta para

mejorar el desarrollo académico y profesional de la poblacion
adulta. permite concluir los estudios postergados. Flexibilidad
de horarios, lo que facilita la organizacion del tiempo del
estudiante respetando la vida familiar y las obligaciones
laborales.

. Es un método que le ensefa al estudiante a aprender. Le instruye
en las técnicas del auto aprendizaje y le ofrece la posibilidad de
conocer gente del mundo entero. Como no hay el deber de
asistir a clases presenciales, la virtualidad permite que personas
de diferentes paises se conozcan, en funcion de los mismos

intereses académicos.

A pesar de todas las ventajas que significa la eleccion de la ensefianza
a distancia como modalidad de estudio, Asi como cualquier modelo

de trabajo, existen también algunas desventajas.
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Es obvio que el cambio a un método de ensefianza a distancia
requiere al estudiante una adaptacion especifica: ha de aprender

a usar materiales didacticos especificos y aulas virtuales, tiene

que comunicarse con sus tutores y con otros estudiantes
mediante medios de comunicacién y ha de ser capaz de
organizar su tiempo de estudio para compensar vida personal,
laboral y académica.*

La desconfianza que se reina en el estudiante ante la falta de
comunicacion entre el docente y los estudiantes, sobre todo en el
proceso de aprendizaje y de evaluacion académica en el caso de
que no haya tenido un curso propedeéutico relativo.

La probabilidad de que una persona diferente al alumno haga
sus actividades.

La Realizacion de una actividad no presencial dificulta el
aislamiento y la concentracion del estudiante, por ello, es
necesaria una intervencion activa del profesor tutor.

La pasividad del estudiante frente a este medio.

La Falta de una estructura pedagogica adecuada, dificultara al
estudiante su proceso de aprendizaje.

No hay una Atencion personalizada donde el docente puede

acompanar, supervisar y corregir de manera individual.

No cumplimiento de la carga lectiva; es decir que muchas
personas dejan y posponen todo el aprendizaje para el final y no

estudian.
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e En resumidas cuentas esperamos que este virus desaparezca
definitivamente y los profesores y estudiantes volveran a la

universidad lo antes posible

1.Nuevas Tecnologias, Educacion a distancia y la mercantilizacion de la formacion,
Revistalberoamericana de Educacion, consultado el 20 de junio de 2020.

2- http://www.um.es/ead/red/10/chiecher.pdf

3.Jonasse, D. y otros (1995), Constructivism and Computer-Mediated Communication in
Distance Education. American Journal of Fistance Education, 9 (2), pp. 7-26.

“- Nipper, S. Thirdgeneration distance learning and computer conferencing. En R.D. Mason y
A.R. Kaye (Eds.) Mind wave: communication, computers and distance education. Oxford:
Pergamon Press.
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