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Abstract: Higher education is undergoing a radical transformation in its
pedagogical models as a result of rapid technological changes. One of the
most prominent of these models is “blended learning,” which combines
traditional face-to-face teaching methods with digital distance learning. This
theoretical study highlights the potential of this approach in ensuring the
quality of university teaching and developing academic practices.

The study aims to analyze the complementary relationship between blended
learning and educational quality by reviewing recent literature on the topic
and exploring related theoretical approaches, such as constructivist learning
theory and academic quality models (such as the Total Quality Management .

The study indicates that blended learning is not limited to the use of
technology; It requires reengineering the educational process, in terms of
course design, developing assessment methods, and stimulating student-
faculty interaction. It also highlights the importance of providing a supportive
digital infrastructure and training academic staff with appropriate digital and
pedagogical competencies.

The study concludes that higher education institutions' strategic adoption of a
blended learning approach, while adhering to quality standards, can contribute
to a more comprehensive, flexible, and effective education, enhancing
academic competitiveness and serving sustainable development goals.

Keywords: blended learning, higher education quality, academic practices,
digital transformation, university education, pedagogical innovation.
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Blended Learning and Quality Challenges in University Education: Towards a Contemporary Academic Vision
Moussa Djokhdem

introduction:

Educators are constantly searching for the best methods and
technologies to provide an interactive learning environment that engages
students and encourages them to exchange ideas and experiences.

With the advent of the Internet and the use of modern information
and communications technology, distance learning has developed and
become known as e-learning.E.Learning focuses on integrating advanced
technology into the teaching and learning process, transforming
traditional classrooms into virtual classrooms. Many educators have
recently become overly enthusiastic about e-learning, to the point that
they have called for the abolition of traditional classrooms and their
replacement with virtual classrooms.

Over time, scientific research, studies, and experiments have
revealed many shortcomings in e-learning, such as cost, unwillingness to
interact with devices, and the absence of a human teacher and educational
advisor. Numerous studies have also proven that e-learning is no better
than traditional, traditional learning.

Blended learning can be described as “a learning program that
uses more than one medium to transfer knowledge and experience to the
target audience in order to achieve the best possible outcome and cost of
program implementation.” Others have defined it as “a type of modern
education in which the trainer combines traditional education with e-
learning.” Also, “Blended learning means mixing or blending the
traditional roles of the teacher in traditional classrooms with virtual
classrooms and the e-teacher, i.e. it is a learning that combines traditional
learning and e-learning.”

The importance of blended learning lies not simply in the
combination of different modes of delivery, but rather in the focus on
educational outcomes and the labor sector. Therefore, this definition can
be rephrased as follows:

Blended learning focuses on achieving the best learning
objectives, by using the “right” teaching techniques to meet the “right”
personal learning styles in order to transfer the “right” skills to the “right”
person at the “right” time.

It has emerged that the obstacles to implementing blended
learning in teaching revolve around the high financial costs of this type of
learning inputs, the low level of culture, experience, and skill among
some teachers and students in dealing seriously with information and
communications technology and educational technology, and the absence
of integrated educational plans that ensure adherence to the guidance of
science and technology.

18



Blended Learning and Quality Challenges in University Education: Towards a Contemporary Academic Vision
Moussa Djokhdem

The study emphasizes the importance of reconsidering the inputs
to the educational process and its implementation procedures in order to
absorb the concepts of the knowledge and electronic revolution, and
community mobilization, to meet the requirements of the current stage,
and to keep pace with modernity, development, and change.

Chapter One: Introduction to the Research
Study problem:

All countries realize the importance of education in general and
university education in particular, as it is the basic pillar for developing
society, increasing national income, and pushing it towards the levels of
advancement and prosperity. No nation can reach the stage of prosperity
and progress without science and technology. Attention to quality and
innovation in this field plays a prominent role in qualifying and
accelerating the pace of human development to advance various sectors of
society (Nasser,2018, p. 9).

The university's major role revolves around a number of issues,
most notably university teaching, scientific research, knowledge
production and employment, continuing education and training,
conferences, courses, and educational workshops, community service, and
local and international cooperation. The success of university teaching is
linked to many elements, some of which are related to the structure and
academic and scientific system of the university, and others are related to
the general education system as a whole. In other words, the university
cannot achieve a renaissance in scientific and educational progress at the
national level unless it adopts precise, high-quality standards in selecting
the inputs of the university teaching process. This is because the
requirements of the current stage, with all its technical, informational,
cognitive and electronic implications, and its economic and political
transformations, have placed all those responsible for university teaching,
especially teachers, before questions and hypotheses, which have forced
them to break out of the cycle of routine and tradition, and enter the world
of communications, information and e-learning technology, and to think
seriously about how to benefit from these innovations and design,
integrate and employ them with existing traditional teaching methods,
within the framework of active and free participation of both the student
and the teacher, without paying attention to the temporal and spatial
circumstances, to reach a distinguished educational service that meets the
requirements of the educational situation, and to strengthen the principle
of partnership between e-learning and traditional education, not aversion
between them, in order to advance university teaching towards more
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renewal and development, and to achieve For high-quality educational
products that serve the individual and society.

Other problems include the information revolution and the
accompanying steady increase in technologies for generating, processing
and storing information, the emergence of the Internet, available to all
countries and individuals, which has enabled learners to access this
information easily, quickly and at any time, as well as the emergence of
multimedia.Multimedia and the resulting use of its elements in conveying
and presenting this information in various learning programs (Al-Faqih,
2021, p. 7).

Importance of the study:

Modern educational trends emphasize the need to find the best
methods and most effective means to provide an interactive educational
environment suitable for attracting students' interest, motivating them to
learn, exchange opinions and engage in dialogue, so that the student is not
only a recipient of information, but also a positive participant, a creator of
experience, and a seeker of information and knowledge by all possible
means, using a set of scientific procedures, such as observation,
understanding, analysis, synthesis, measurement, data reading, and
inference, under the supervision, guidance and evaluation of the teacher.
The process of integrating information technologies represented by
computers and the Internet, and their accompanying programs and
multimedia into the teaching process, is one of the most successful means
to create such rich environments rich in resources for learning and
education, training, growth and future development, in a way that meets
the needs and interests of students, enhances their motivation on the one
hand, serves the educational process, and improves its outcomes on the
other hand (Al-Ali,2014, p. 16)

Hence, interest in integrating blended learning into educational
systems began, considering it a form of e-learning and a unique learning
style that complements the educational process. It calls for the integration
of modern technological means and their interaction with traditional
educational methods, to provide a new type of education that is
compatible with the characteristics, needs, and curricula of learners, at the
lowest cost, and in a way that enables the educational process to be
managed, controlled, measured, and student performance evaluated.

Blended learning has its roots in the beginnings of ancient
educational systems, where its forms and names varied... from blended
learning to integrated learning, or hybrid learning, to combined learning
or component learning, and finally blended or mixed learning. However,
with the development of communication systems, information networks,
the Internet and computers, and the accompanying focus on knowledge
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and how to discover and transfer it through available means, in light of
the amazing development the world is witnessing that has exceeded the
limits of expectations and transcended distances, especially in the field of
e-learning, terms began to appear in educational circles such as virtual
education, virtual classrooms, virtual libraries, online or network learning,
digital learning, knowledge economy, e-teacher, mobile learning... etc.
The difference in these terms should not be a source of confusion in the
educational process, but rather a suitable opportunity that allows for
benefiting from these innovations, to the extent that it serves the interest
of education (Haddad,2018, p. 19).

This study reflects the importance of discussing blended learning
standards and ensuring its quality in university teaching. It involves a set
of rules and procedures that address educational objectives, teaching
methods and activities, academic content, e-learning technology,
infrastructure, financial capabilities, and the roles of both students and
teachers within an engaging, interactive learning environment that works
to establish and integrate modern technologies into prevailing teaching
models. This is intended to provide the latest in blended learning to
achieve educational objectives, meet student needs, serve the community,
and keep pace with scientific development and progress at a time when
the human mind's products of knowledge and technology are accelerating.
Given this importance, universities must continually work to develop
their performance, programs, curricula, and implementation strategies.

And linking it to the requirements of the labor market, in an era
where quality has become the main criterion for its outputs. This interest
is crystallized through absorbing the concepts of the cognitive and
technological revolution charged with positives and negatives, and
presenting them to university students through effective and blended
teaching methods and approaches, capable of criticism, refutation and
analysis, in light of modern theories and the philosophy of society, and
developing the student’s personality from all its intellectual, social and
skill aspects. The relationship between the university and society is an
integrated one, because the university leads society as a repository of
thought, science, research, development and training, and follows society
as one of its institutions working in its ideological, educational, economic
and social fabric (Al-Ansari,2018, p. 12).

Study objectives:
This study seeks to achieve the following objectives:
1-  Introduction to e-learning and blended learning.
2-  Introduction to university education.
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3-  The study focused on the concept of total quality in education and
the standards and quality assurance requirements for blended
learning.

4-  The study focused on highlighting the success criteria for blended
learning and its benefits.

5- The study identified the obstacles to implementing blended
learning.

6—  Preparing a proposed design for a blended learning program

Study questions:
The study will answer the following questions:
- What is blended learning and what is its concept?
- What is total quality in education?
- What are the standards and quality assurance requirements for blended
learning?
What are the criteria for the success of blended learning and its benefits?
What are the obstacles to implementing blended learning?
- How to design a blended learning program (lessons)?
Study methodology:

The researchers will adopt the descriptive-analytical approach to
collect opinions, information, facts and concepts related to the study’s
axes, in order to build an integrated knowledge system that clarifies the
study’s problem, background, importance and objectives. This will be
achieved by referring to a number of studies, research and articles, and
reviewing some international experiences in the field of e-learning and
blended learning, to benefit from them in presenting what they have
indicated regarding aspects related to the concept of blended learning, its
application, ensuring its quality, its success criteria and its benefits in the
educational process.

Operational definitions:

- Quality: It is the total sum of the characteristics and features of the
product, whether material or human, or the continuous service provided
by the institution to satisfy the explicit and implicit needs of the
beneficiaries, and meet their desires, ambitions and expectations with a
high degree of efficiency and certain satisfaction. Al-Aqili defined it as
((2020): It is “a set of characteristics or features that express the extent to
which the inputs, processes, and outputs in the educational institution
meet specific levels that together constitute the standards of
comprehensive quality” (Al-Aqili, 2020, p. 9).
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- Quality standards: These are the specifications and characteristics that
must be present in the blended learning inputs (learner, teacher,
curriculum, university administration, teaching outcomes, society,
financial and material capabilities, etc.).

- Quality Assurance: This means full commitment and seriousness to
work, continuous giving, providing trust, and preventing deviations and
errors, in order to maintain quality, good performance, and mastery at all
times.

e-learning: A teaching and learning method that uses modern, multiple
and diverse means of communication and computer technology, within
the framework of a free interactive process between the parties involved
in the educational process, not restricted by time or place, to achieve
specific goals that serve the individual and society quickly and at a low
cost.

Blended learning: is a form of e-learning that combines the use of
information and communications technology with other traditional
teaching methods. These methods complement and interact with students
and teachers individually or collectively, serving educational goals and
achieving student interests, without abandoning the educational reality of
the classroom.

And Al-Fagih knew him ((2021): An integrated system that
combines the traditional face-to-face learning method with web-based e-
learning to guide and assist the learner as one of the modern approaches
based on the use of educational technology in designing new educational
situations (Al-Faqi, 2021, p. 4)

University teaching:It is a human planning process that is organized, not
mechanical or random. It includes various variables and adopts
procedures that focus on the learner's needs and goals, and the
exploitation of his environment and capabilities, with the aim of
achieving the optimal and highest level of learning.

Chapter Two: Study Plan:

The study plan revolves around the following main axes:

The first axis: The concept of e-learning, blended learning, and university
teaching.

Axis 1I: Total quality in education, standards and quality assurance
requirements for blended learning.

The third axis: Blended learning models, its success factors, advantages,
and obstacles.

Axis Four: How to design a blended learning program.

Axis 1: E-learning, blended learning, and university teaching
e-learning:
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Al-Anzi knows it2021) as a method of education using modern
communication mechanisms such as computers, networks, and their
various media of sound, image, graphics, search mechanisms, electronic
libraries, as well as Internet portals, whether remotely or in the classroom.
The important thing is to use technology in all its forms to deliver
information to the learner in the shortest time, with the least effort, and
with the greatest benefit (Al-Anzi, 2021, p. 66)

Some teachers believe that their use of personal computers, data
shows in the classroom, or entering the computer lab, sitting in front of
the computer, and using the internet... etc. has completely destroyed e-
learning. Others believe that e-learning is achieved by distributing
computers and multimedia to universities, schools, and offices. It is
believed that the main field of e-learning is the smart, electronic minds
that imbue the language with the hue of scientific and technical
development. On the other hand, this type of education has become
famous recently, and its definitions have multiplied. Conferences and
research have not been without discussion of it, and various media outlets
have covered a wide space for it, to discuss it and identify its objectives
and role in the educational process. However, the reality is far from this.
E-learning is an integrated educational system (inputs - processes -
outputs) that includes:

1- Physical components: including infrastructure, computers, and high-

speed Internet.

2- Software components: including:

A- Learning Management Systems: It is an Internet-based program that
provides management and follow-up for the learner in terms of his
entry and exit, granting him permissions, and organizing the content. It
performs the following operations: registering learner data, scheduling
the study courses and the education plan, delivery, i.e. making the
content available to the learner, tests and evaluation, communications,
i.e. communicating between learners via email and other means of
communication, and tracking and following up on the learner’s
performance and issuing reports on that.

B- Content management systems are part of learning management
systems. They are developed systems that control educational content
and may be open or closed.

3- Human Resources: It includes the system manager, the educational

designer, and specialists in various types of graphics, programming,

quality control, and support and assistance technicians.

4- Legislation and regulations: These include assessment methods,

student attendance, copyright and quotation rights, privacy of individuals
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and information, academic accreditation, and recognition of degrees
(Abdul Majeed, 2019, p. 42)

In light of this, the concept of e-learning has transcended the use of
educational machines, tools, and traditional and random methods. It is
more like a complete revolution that was built on the shoulders of the
revolution in computer technology, software, and communications. This
integration is not a matter of calculations, but rather of multiplying the
capabilities of scientific production in terms of quantity and quality.

And type. This approach emphasizes the integrated view of the e-
learning system and its interconnectedness with other systems, with the
goal of achieving the desired goals that ensure high quality education and
the advancement of its outcomes, in line with the requirements of
development plans and the labor market, and in line with the needs of
students, the aspirations of members of society, modern developments,
and the ability to keep pace with global civilization and culture.

Arab universities' preparations for implementing e-learning:

Some Arab universities have made progress in ensuring these
preparations by adopting some strategies (the sword,2009, pp. 23-24) The
most important of which are the following:

1- Adopting a philosophy based on combining e-learning and the
traditional education model simultaneously, with the proportion of
traditional education gradually decreasing as the learner progresses
through his educational years.

2- Joint cooperation with foreign universities and countries to benefit
from their expertise in the field through:

- Accrediting its programs and certificates and participating in
supervising its students.

- Offering international programs alongside Arabic programs, with
Arab students enjoying the same benefits and rights as students
registered at the university participating in the program.

- Utilizing foreign experts to design and prepare e-courses
according to approved quality standards.

- Inviting experts to participate in conferences and workshops held
at Arab universities.

3- Striving to create an educational environment suitable for the needs
and requirements of e-learning. The most prominent features of this
environment are:

- Preparing and designing multimedia-based programs.

- Broadcasting lessons prepared for e-learning via more than one
technical means.

- Online and on-site technical support for all beneficiary groups.
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- Making efforts to spread digital culture in general, and distance
education and e-learning in particular.

- Preparing electronic libraries that contain various references,
documents, and electronic research.

Blended learning:

blended learningBlended Learning: It is one of the types or levels
of e-learning, and it is “learning through which various means of
communication are used, including direct teaching, self-learning, and
communication via the Internet. It combines traditional education with the
use of various educational technologies, which gives the teacher freedom
to use communication technologies in the classroom” (Al-Shahri, 2018, p.
42).

It has been given different names that carry the same meaning in
educational circles. It has its own style and method of teaching, which has
been applied in some studies. Several definitions of this type of learning
have become widespread, reflecting researchers’ views and interest in e-
learning patterns. Some of these definitions, by way of illustration and not
limited to, are the following:

« It is the restructuring and formulation of educational content based on
learning theories and its integration with various modern electronic
media that provide the learner with an active interactive environment
through content management programs, as it transfers him from the
traditional classroom to a wider class that is not limited by time or
place (shtarat,2020, p. 17).

« Employing technological innovations and integrating them with the
objectives, content, sources, learning activities, and methods of
delivering information through face-to-face learning methods, to create
interaction between the faculty member as a teacher and a guide for
students (Al-Gharib,2019, p. 49).

An educational learning system that takes advantage of all available
technical possibilities and media, by combining more than one method
and tool for learning, whether electronic or traditional, to provide a good
type of learning that suits the characteristics and needs of learners on the
one hand and the nature of the curriculum and educational objectives on
the other hand (Abu Khatwa,2019, p. 4)

« It is the use of modern technology in education without abandoning the
usual educational reality and presence in the classroom, where the
focus is on direct interaction between students and the teacher through
the use of modern communication mechanisms such as computers and
Internet portals (Al-Shomali, 2017, p. 7)

One of the learning formats in which e-learning is integrated with
traditional classroom learning in a single framework, where computers,
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internet networks and communications are employed, and where the

teacher meets the student face to face most of the time (Zaytoun,2015, p.

24)

» Learning combines traditional learning and e-learning in several
different ways to achieve productivity at the lowest cost ((Byrne, 2014,
p. 12)

» Education that uses an effective set of multiple presentation tools,
teaching methods and learning styles that facilitate the learning
process, and is based on the integration of traditional methods in which
students meet face to face with e-learning methods.Alex, 2014, p. 9)

* An integrated system that aims to help the learner during every stage of
learning and is based on combining traditional learning and e-learning
in various forms inside the classroom (Thursday,2023, p. 222)

« It is a learning that combines connected models through the Internet and
intranet and other offline models that take place in traditional
classrooms.Harveys, 2023, p. 14)

It is clear from the previous presentation that all definitions
focused on blended learning as the use of modern communication means,
such as computers, multimedia, and internet portals in the classroom, so
that teaching methods are integrated, and students and teachers interact
together, using electronic materials, whether individually or collectively,
without abandoning the usual educational reality and student presence,
and away from the constraints of time and place, and at the lowest
possible cost, in a way that enables the management and control of the
educational process, and the measurement and evaluation of student
performance. The study presents a definition of blended learning
It demonstrates that it is an unconventional teaching and learning method
that combines authenticity and modernity through the use of modern
educational technologies and their integration with traditional methods.
This is done to create a rich, interactive, and purposeful learning
environment, independent of time and place. This environment meets the
needs of students and enhances the teacher's position, thereby raising the
quality of education and improving its outcomes.

The use of blended learning in education is not a modern
phenomenon. Rather, it is an issue with historical roots linked to human
development throughout history. The scientific and educational
experiments conducted by early Arab and foreign scholars before and
after the Renaissance are evidence of the connection and integration of
education with reality and the outreach to nature, to benefit from its data
in enhancing individuals’ sensory perceptions and satisfying their needs.
Despite the antiquity of this call, blended learning did not enter the world

27



Blended Learning and Quality Challenges in University Education: Towards a Contemporary Academic Vision
Moussa Djokhdem

of education as a modern technology and its organized and intentional use
until the first half of the last century, when a limited number of

Western schools, institutes, and universities, particularly in the
United States, have been using and integrating audio-visual teaching aids
into the educational process. However, the importance of these aids in
education and the necessity of integrating them into education did not
become fully recognized until after World War 1I, when they became a
key component of the overall education system.

Perhaps the most vocal advocates of blended learning advocate for
education without restrictions or boundaries, respect for the learner's
personality, experiences, abilities, positive role, freedom, and culture,
support for specialized learning styles and strategies, consolidating the
concept of lifelong learning, keeping pace with scientific developments
and technological progress, focusing on knowledge rather than its transfer
and the means of discovering, producing, and employing it in educational
situations, the necessity of using technological, information, and
communication media, and emphasizing the importance of linking and
partnerships between the public and private sectors to provide the
necessary financial, material, and technical support for this education.
Engaging with technology does not negate the role of the effective and
organizing teacher in the educational process. Without him, no
appropriate educational material or media can be designated and selected.
Without his knowledge, guidance, directions, and activities, there can be
no effective and influential education. He is the planner of educational
goals, the designer and developer of their programs, and is responsible for
the procedures for their implementation and means of evaluation. He
views education as an organized process through which all participating
elements can be activated to develop the creative and innovative aspects
of students (Al-Dabs,2020, 36)

It's worth noting here that the process of integrating or blending
different educational methods does not occur randomly or capriciously,
but rather in a scientific, organized, and consistent manner, governed by
several criteria related to the requirements of the educational situation.
This has led some educators to refer to blended learning in metaphors
such as a complete meal or a successful musical composition, preferring it
to e-learning on the grounds that:

1-  E-learning focuses on cognitive and skill aspects without paying
attention to the emotional aspect.

2—  E-learning sometimes fosters introversion and isolation among
students because they are not exposed to a real learning
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environment where actual, interactive interactions between
teachers and students occur.

3-  E-learning focuses on using the senses of hearing and sight more
than others.

4-  E-learning faces some difficulties in implementing assessment
methods.

5-  E-learning requires a certain type of teacher.

6— E-learning sometimes lacks social intimacy and human
relationships between teacher and learner.

7-  Many students still prefer the traditional way of attending lectures

(Al-Ghamdi2017, p. 11).

University teaching:

The university is an educational institution, philosophical in
origin, developmental in aim, and rehabilitative in approach. It has the
ability to understand and respond to the mutual relations between the
various systems and all classes in society, and to determine its options and
control its paths. It is supervised and managed by human, intellectual and
academic energies in order to provide strategic services to restore the
balance between needs and goals, within the state’s policy aimed at
developing youth and directing them towards the right path (Aujan,2018,
p. 11)

The university is viewed as an academic scientific community, an
intellectual and educational forum, and a center of human civilizational
influence. Throughout history, its name has been associated with the
desire for progress, the incitement to thought, expression, creativity, and
innovation, and the achievement of intellectual communication between
peoples. It serves as an educational laboratory for the production of
theories, theoretical and applied research, and worthy practical
experiments.

The university’s mission does not stop at the borders of education
and training only, but extends to include supporting the requirements of
growth, belonging, construction, development, modernization and
advancement. Its weight increases and its social position is strengthened
to the extent that it confirms its presence and continuous keeping pace
with the developments and changes that society is witnessing, as it
describes (Resposo) The university represents a scientific field concerned
with the search for truth, and its functions are represented in teaching,
training, and continuing education, serving the community, increasing its
social balance of qualified and trained technical cadres, developing its
human energies, consolidating their moral values, meeting their desires
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and capabilities, and enhancing their scientific and national personalities
(Bu Batana, 2018, p. 19). It also plays a major and important role in
leading the transformation process, preparing young people towards
spaces of freedom and creativity, scientific thinking, organized
movement, the ethics of organized collective work, respect for
democracy, transparency, and human rights, and how to manage dialogue
and participate in decision-making in the future (Badran, 2018, p. 40).

Given the vital role university education plays in development,
change, and progress, and because it is the long-term path to achieving
further progress and qualitative development in all cultural, social, and
economic fields, its importance increases in:

1-  Disseminating the culture of quality, creativity, excellence and
knowledge, and applying their philosophy, tools and
implementation mechanisms in teaching.

2- Integrating existing teaching methods with teaching methods
powered by modern technologies and e-learning technology to
address the largest possible number of variables in the teaching
process in terms of clarity, relevance, and integration.

3-  Taking into account students' characteristics and learning styles.

4-  Methods of dealing with students and their channels of
communication and interaction with educational situations and
current events

5-  Continuous training to develop the skills and capabilities of
faculty members.

6-  Controlling classroom teaching procedures.

7-  Dynamic and flexible teaching.

8-  Respect time and manage it as required.

9-  Various methods of measurement and evaluation of
reinforcement.

10- Feedback and follow-up strategies (Tel,2020, p. 74)

Axis I1: Total quality in education, standards and quality assurance
requirements for blended learning.

Total Quality in Education:

Under this framework, a set of definitions and explanations are
provided that reflect the concept of quality in language and terminology.
Quality is a language:It means goodness, kindness, generosity, beauty,
and liberality. Technically, it is defined as: the provision of a service by
any institution or organization that is characterized by a high level of
mastery and quality to meet the needs and desires of people in a way that
is consistent with their expectations about the level of this service, which
brings them satisfaction and pleasure (Ozi,2015, p. 47). Nothing is more
eloquent than the Almighty’s words in His Noble Book: “Indeed, We will
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not allow to be lost the reward of anyone who does good work” (Surat Al-
Kahf, verse 30), and the words of the Prophet, peace and blessings be
upon him: “Indeed, Allah loves when one of you does a job that he does it
well” (Narrated by Muslim). Quality in this study refers to: type, good
performance, and mastery. It is the sum total of the characteristics and
features of the product, whether material or human, or the ongoing service
provided by the institution to satisfy the explicit and implicit needs of
beneficiaries, and fulfill their desires, ambitions, and expectations with a
high degree of efficiency and certain satisfaction. He stated that the
factors responsible for the quality of education do not stop at the teacher,
but include the learner, family, school, university, and society (Gharib,
2017, p. 44). Therefore, any difference in viewpoints regarding the
concept of comprehensive quality in education, they all focused on:

1- It is the strategic planning and continuous monitoring of student
achievement, human resources management and human relations
within the educational institution, and decision-making to achieve
quality outputs that meet the needs of beneficiaries (Othman,2019,
p. 43)

2- A comprehensive philosophy of life and work in educational
institutions that aims to continuously improve the learning and
teaching processes and develop educational outcomes on the basis
of teamwork to ensure the achievement of comprehensive quality
standards (Al-Hashemi, Soman,2018, p. 55)

3—  The educational system should provide continuous distinguished
service to satisfy the beneficiaries, including teachers, students,
parents, and all sectors of society (Mazen,2018, p. 47)

4- It is a set of characteristics and features that accurately and
comprehensively express the essence of the educational process
and its condition in all its dimensions of inputs, processes, outputs,
near and far, and feedback that interact with each other to achieve
the desired goals that are appropriate for the beneficiary
community (Abu Al-Haija,2017, p. 41)

Al-Khatib believes that quality in education reflects two meanings:
realistic and tangible. The realistic meaning is the educational
institution’s commitment to achieving real, recognized standards and
indicators such as: promotion rates, quantitative internal efficiency, and
the cost of education. As for the tangible meaning, it is based on the
feelings or emotions of the service recipients, such as students and their
parents (Al-Khatib,(2013, p. 48). Rizk stated that quality also has two
dimensions: procedural and personal, both of which are important in
providing high-quality service. The procedural dimension consists of the
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systems and procedures specified for providing the service, while the
human aspect of the service is how employees deal with beneficiaries
through their behaviors and verbal skills (Rizk, 2006, p. 77).

Quality is not a specific goal that is achieved and then forgotten, but
rather an ongoing, organized process that aims to improve the final
product, by controlling and improving all working conditions in the
institution. It is worth noting here that increasing attention to quality does
not mean turning educational institutions into commercial or industrial
establishments seeking to double their profits by improving their
products, but rather it should be used in managing the quality of
education, by developing procedures and teaching methods, and
implementing and evaluating them in a way that achieves the desired
benefit in the educational product (Al-Najjar,2008, p. 102).

Atiya says:2019) Quality has the following objectives:

1- Continuously improve the quality of outputs (products).

2- Create an environment to support and maintain continuous
development.

3- Reduce waste of effort and time.

4- Involve everyone in the development process.

5- Develop performance and quality measurement tools.

6- Increase employee efficiency (Attia,2019, p. 201).

Therefore, the quality of blended learning is a strategic choice,
imposed by the nature of the educational movement based on science,
knowledge, development, scientific research and the requirements of the
era. This requires an integrated and clear strategy, in which all human
efforts are combined in a spirit of responsible cooperation, and the
provision of material, technical and administrative conditions, technical
and evaluation activities, and the creation of legal legislation and a
regulatory environment that guarantees this type of education all the
elements of success. Since both the teacher and the learner are the
intellectual capital, the two poles of the educational process and one of its
inputs, it was necessary for them to have a conscious culture, sufficient
conviction and adequate knowledge of the application and practice of
technology in education, on the pretext that change and development is a
modern and future national requirement, and not a temporary luxury (Al-
Khatib,2017, p. 32)

Blended Learning System (Requirements):

One of the most important things upon which the success of blended
learning is built is reassurance of the standards and quality assurance of
its requirements, which makes it feasible to implement, apply and
evaluate, in light of the availability of an educated, supportive, trained
and qualified human infrastructure, and a broad and broad community
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base in the field of computer and internet use. It also requires a dynamic
electronic university community that includes teachers, lecturers, learners,
technicians, curricula, laboratories, guidance, counselling, training and
education, and has the ability to absorb technology, research, thinking,
extrapolation and design, and an effective electronic connectivity system
(Al-Shammari, and Al-Laithi,2018, p. 18)

Blended learning is a complement to existing traditional educational

methods, and building its system requires a set of procedures, namely:
1-  Setting goals.
2-  Teaching methods, techniques, tools and accompanying activities.
3-  Content analysis.
4-  Infrastructure.
5-  Technical requirements.
6-  Human requirements.
7-  Financial and material support.
8-  Community mobilization.
9-  Partnership and linkage between the public and private sectors.
Dimensions of blended learning:

The original use of the term blended learning was often simply
associated with linking traditional classroom instruction with e-learning
activities. However, the term has evolved to include a richer set of
learning strategies, and a blended learning program may combine one or
more of the following dimensions:

1-  Integrating direct and indirect education:Offline and Online

2-  Integrating self-paced and collaborative learning:Blending Self-
Paced, Collaborative Learning

3- Integrating formal and non-formal education:Structured and
Unstructured

4-  Merge custom content with ready-made content:Blending Custom
Content with Off-the-Shelf Content (Al-Faqi, 2021, p. 39)

Blended Learning Requirements Quality Standards:
These are the specifications and characteristics that must be present
in the inputs of the educational system, which are:

1-  Quality of objectives: Formulating clear, reasonable, and logical
objectives that are consistent with teaching methods, the curriculum,
and students’ needs. They are capable of being implemented,
performed, applied, measured, and evaluated at the appropriate time
and place.
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2_

Quiality of teaching methods and approaches: Selecting diverse and
purposeful teaching approaches and methods, equipped with
technical and electronic resources and accompanying activities,
appropriate for implementing the curriculum content, achieving
educational objectives, and meeting students’ needs. It also
emphasizes the principle of learning through action, collaboration,
interaction, dialogue, and problem-solving, and fosters in students a
spirit of innovation, creativity, renewal, and continuous learning.

Content Quality (Curriculum): The curriculum is the heartbeat of the
curriculum, as it is interactive and contains the objectives,
knowledge, and techniques that students study to enrich their
knowledge and skills in the required manner. Therefore, the quality
of the curriculum is one of the most important factors related to the
quality of university teaching. There are a number of requirements
that must be met in the curriculum for the purposes of blended
learning, namely:

Dividing the curriculum into gradual and logical units that are

easy to understand and acquire, on the one hand, and serve

individualized education, on the other.

Each lesson should include a comprehensive, detailed explanation,

exercises, questions, and simulations, tailored to the students'

needs, and allow for continuous evaluation of student

performance.

Each lesson should contain additional and external sources of

knowledge that complement the students’ needs.

The content should cover the same content as the traditional

curriculum.

The content should be compatible with the teacher's strategies and

all learning methods.

The content includes interactive activities that suit learning styles

such as memorization, comprehension, analysis, synthesis,

criticism, and evaluation.

The ability to invest in the content of all technological data as

available.

Usability and reusability.
Its ability to reach students and achieve what is required of it.

Modification of the course (dynamic and flexible) (Ahmed,2017,
p. 44)
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4-Infrastructure quality: This includes spatial, physical and climatic

conditions, capacity, speed and the capacity of communication means
and available alternatives.

5-Quality of technical requirements and requires:

Providing a sufficient number of modern computers equipped with
data shows and connected to the Internet.

Providing an electronic curriculum for each subject.
E-learning management system.

Curriculum content management system.

Electronic assessment programs.

Websites that can be contacted and communicated with.
Guidance and guidance from teachers.

Virtual and traditional classes.

Email, messages, and electronic simulations.

Weekly meetings between students and subject supervisors.

Partnership and linkage between the public and private sectors
(Amasha,2010, p. 23)

Quality of human requirements:
1- The teacher must have:

Desire to move from traditional education to e-learning.
Desire to enter virtual classes.

Ability to combine traditional and online teaching.
Strong desire to enter e-learning and e-management.

The ability to use the Internet to update his information and
develop his curricula.

The ability to provide traditional training for students on how to
use computers and their technologies.

Ability to deal with course design programs.
Ability to design computer tests.
Ability to handle email and exchange messages with students.

The ability to motivate learners and create a spirit of participation
and interaction within the classroom.

A complete understanding of the characteristics, needs and
requirements of students at different levels.

Monitoring the performance of individual students.
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13— Applying the principle of individualized education to help students
learn according to their abilities.

14- Understanding the goal of blended learning (Hadi,2015, p. 11)
2- The learner: He is the focus of attention in various learning
circumstances. In order to carry out this task, he must:
1-  To have a genuine desire for blended teaching and learning.
2-  Learner autonomy means commitment and perseverance to
achieve e-learning success.
3- The ability to participate in the learning process to be an
interactive rather than a passive recipient.
4-  Ability to practice and deal with email.
5-  The ability to perceive, be fully aware, and think maturely.
6- The ability to dialogue, debate, constructively criticize and make
decisions.
7-  Respecting time, managing it and preserving it.
8-  Pay attention to their desires, abilities and interests.
9-  To have mature cognitive abilities.
10-  Their preferred learning styles.
11-  Their enemies and how to reach them.
12-  Practice using electronic communication patterns.
3- Computer lab technicians who possess sufficient knowledge and skills
to qualify them to perform their technical, artistic, advisory and training
roles towards students, according to the requirements of the educational
situation, and to provide all assistance, advice and support to ensure the
success of the educational process.

1-  Quality of financial capabilities: Money is the true artery of life
and the main engine of its wheel. Without it, hopes, slogans and
plans remain in the drawers, due to its direct impact on supporting
and developing economic, social and educational life. Therefore,
embarking on developing education towards scientific and
technological progress requires, first and foremost, the provision
of an actual financial budget, scheduled and governed by a
timetable, covering all aspects of financial expenditures, expenses
and operational costs, to ensure the proper functioning of the e-
blended learning system.

2-  Quality Community Mobilization: The university community is
the fertile framework that encompasses the educational process, its
system and philosophy, from the learner to the instructor, lecturer,
lab, library, guidance, and counseling. Therefore, this human
structure must possess a degree of desire, knowledge, culture, and
skill in dealing with computers and related technologies. This
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must be achieved through a purposeful, interactive environment
that supports individuals' orientations toward absorbing
technology, communication, exchange of experiences, and
collaborative work. This is to enhance the blended learning system
and usher in the era of e-learning.

Quality Partnerships and Connections Between the Public and
Private Sectors: In light of the widespread availability of
communications networks and the internet, and the fact that
private companies own a significant portion of these networks
financially, administratively, and technically, and in light of the
successes achieved by this sector and the quality of the services it
provides, coupled with the high financial cost of this technology
and its associated components, on the one hand, and the inability
of some government institutions to provide electronic services, on
the other hand, there appears to be an urgent and necessary need
for partnerships and automated connection of communications
networks and the internet between the public and private sectors.
This is achieved through organized protocols, proposals, and
legislative agreements, characterized by the provision of all high-
quality electronic services—written, spoken, audio, and visual.

guality assurance:

It means commitment to work, continuous giving, providing trust,

and preventing deviations or errors, in order to maintain quality, good
performance, and mastery at all times. To ensure this, it is necessary to:

1_

2_

Adopting transparent and diverse control methods for quality
programs for all employees, students, and faculty at the university.

Emphasizing that quality, mastery of work, and good performance
are a modern job requirement and a national duty, required by the
requirements of the current stage.

Developing the spirit of teamwork and cooperation to benefit all
employees in the organization.

Establishing the concepts of comprehensive quality under the
slogan “There is no alternative to the right thing.”

Achieving qualitative progress in the educational process by
activating all systems in force at the university without exception.

Maintaining the performance level of teachers, technicians, and
students at the university through continuous field follow-ups and
providing the necessary directives with a sense of responsibility
whenever necessary.
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7-  Taking all measures and procedures that enhance and raise the
level of quality and reduce the occurrence of errors in teaching.

8-  Solving teaching problems in the field using scientific methods,
proposing appropriate solutions, and following up on their
implementation.

9-  Opening communication channels with official bodies, and
cooperating with companies involved in the system to update and
develop its programs.

10—  Applying the principle of decentralization and flexibility in
decision-making will allow all employees in the organization to
participate, each according to their specialization and place of

work.

11-  The productivity and accountability of everyone working in the
teaching process.

12— Honesty and credibility in providing and obtaining educational
Services.

13-  Teaching has value, striving for excellence and exceeding
expectations.

14— Stability and continuity in providing educational services,

regardless of the different circumstances and capabilities (Al
Wadi, Al Tai,2013, p. 15)
Axis I11: Blended learning models, success factors, advantages, and
obstacles
Blended learning modelsValetan male ((Valetan) Blended learning has
three models, according to Al-Ghamdi’s study:

1-  Skill development model: combines self-learning with a teacher
who supports and develops knowledge.

2-  Situation development model: a method that combines various
events and means of presenting them in order to develop specific
behaviors.

3- Competency development model: This method combines
performance and its supporting tools with knowledge resource
management, guidance and experts, in order to develop
competencies, acquire knowledge and transfer it (Al-
Ghamdi,2017, p. 18).

4-  Blended learning success factors:

The program begins with a face-to-face general session between
teachers and students. The program's objectives, plan, and implementation
methods are explained, as are the strategies used, and the role of each in
the success of blended learning, through:
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10-

Effective, purposeful communication and guidance between
the parties involved in the educational process.

The learner's independence in learning according to his
capabilities and abilities.

Encourage creative and innovative work.

Focus on knowledge and how to discover and employ it in
educational situations.

Collaborative teamwork.
Continuous and flexible choices.
Involving students in choosing the appropriate course.

Repetition because it allows students to receive the same
message from different sources and in multiple forms.

The measurability of its outputs and their effectiveness can be
verified.

The suitability and appropriateness of this type of learning for
large numbers of students.

Features of blended learning:

Studies and research agree that blended learning has many
advantages, which can be summarized as mentioned by (Abu Khatwa),
(Abu Khatwa,2019, p. 13), as follows:

1_

It provides purposeful communication and interaction
mechanisms, enhances social and collaborative relationships,
and increases interaction between the parties involved in the
educational process (teacher, student, curriculum, trainer, and
technician).

Its costs and financial expenses are lower compared to e-
learning.

Linking goals to results.

Sufficient flexibility to provide all the needs and
requirements of individuals and learning opportunities for
learners at different levels.

It increases accessibility and access to information between
sites and people, transcending time and space.

Developing the concepts of teamwork and cooperation.

Speed... freedom... flexibility in learning and shortening in
time and place.

Maintains the continuity of the original bond between student
and teacher.
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9_

10-

11-

12-

13-
14-

15-

It creates a sense in the learner that learning takes place
outside the four walls of the classroom.

Communication and cultural interaction between different
cultures to keep up with everything new.

Optimal use of educational technology in the design,
implementation and application of blended learning.

Focus on learner independence and increasing motivation
and experience.

Optimal use of physical and virtual resources.

Supporting traditional teaching methods with modern
technological media.

It works on integrating formative and summative assessment
systems for students and teachers.

Obstacles to blended learning:

Despite all that has been said and written about the advantages and
benefits of e-learning and blended learning, some human, material, and
procedural obstacles emerge from time to time, which, from near or far,
hinder the implementation of blended learning. These are:

1_

2_

The low level of experience and skill among some students and
teachers in dealing seriously with computers and their accessories.

The high costs of computers and their accessories can sometimes
be an obstacle to their acquisition by some students, teachers, and
other parties.

Low level of actual participation of curriculum, education, and
teaching specialists in the development of blended electronic
courses.

The difference in the efficiency and capacity of computers, and the
speed of their development from one generation to the next,
sometimes hinders keeping up with them.

The multiplicity of networks, their capacity, speed, companies and
connections sometimes hinders the provision of the best service to
the individual.

Low level of effectiveness of the system of monitoring,
evaluation, correction, attendance and absence of students.

There are still some customs, traditions and concepts that
encourage the use of technology.

The low level of culture among some teachers and students in
dealing seriously with educational technology.
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9- Focus on students' cognitive and skill aspects more than their
emotional aspects.

Axis Four: How to design a blended learning program (lessons):

Based on the above, the process of combining different educational
methods does not take place in a random or capricious manner, but rather
in a scientific, organized, and homogeneous manner, governed by several
standards and controls related to the requirements of the educational
situation. Accordingly, starting to design a blended learning program
requires the following:

1-  Determine the type of blended learning program: Will it be
transformative and innovative, meaning the existing program will
be transformed into one that incorporates electronic technology
tools and methods, with the goal of developing, improving, and
enhancing its performance? Or will a pre-existing blended
learning program be used from the outset?

2-  Determine the mixing methods, types, and how to do it. This
depends on the following questions:

1-  What is the best teaching method to implement content learning
well?

2-  What is the best way to guide student learning?

3- What is the best way to address institutional requirements,
procedures, and constraints in blended learning?

Therefore, the designer of blended learning-based lessons must
implement blended learning based on:

1-  Analyzing content into gradual units that include facts, concepts,
generalizations, principles, and additional sources, in order to
facilitate understanding, explanation, analysis, synthesis, criticism,
and evaluation.

2-  Determine the method and style in which each component of the
content will be implemented.

3-  Identifying students’ needs, interests, and individual differences.

4-  Organizing requirements and restrictions to organize the work
environment (attendance records, time and absence records, and
lecture times).

5-  Determine the necessary temporal and spatial conditions for the
program (Abu Musa,2010, p. 7).

Chapter Three: Conclusions and Recommendations
First: Conclusions:

Humanity has never witnessed in its history a period in which time
is shortened, space is narrowed, and the inhabitants of this planet
communicate through vision, contemplation, and speech, like this period

41



Blended Learning and Quality Challenges in University Education: Towards a Contemporary Academic Vision
Moussa Djokhdem

in which globalization has dominated all educational institutions,
technology has invaded all aspects of human life and its various activities,
and communications and the information revolution have become the
focus of human thought and the preoccupying material of modern life. It
was necessary for them to be included in the core of educational curricula
and occupy their natural place in new educational systems. In such a case,
the content of education has become enveloped in an applied technical
character, such as e-learning, educational technology, and virtual
education. The basic question facing everyone is how to keep up with this
amazing explosion in human knowledge and its technological
applications, and how will individuals be prepared for the future? The
only solution is to focus on education, regardless of its level, the quality
of its curricula and methods, and finding ways to solve its problems.
Since human beings are the renewable, inexhaustible natural resource,
and one of the main inputs, focus, and outcomes of the educational
process, it is imperative that efforts be directed towards improving their
quality, enhancing their performance, and elevating their culture, free
from manifestations of imitation and Westernization. This is because their
outcomes are represented by the development of human resources in their
various scientific, cultural, economic, and social aspects. University
education has become a locomotive of development, led by education
makers, thinkers, and innovators, who assume the leadership role in
managing and guiding the helm of growth and progress. Traditional
educational methods and approaches are no longer capable of confronting
the developments of the current phase. It has become necessary to
integrate modern technological and electronic methods into teaching, with
the participation of all stakeholders in the educational process, within
comprehensive and purposeful programs characterized by qualitative
performance and high quality, reflecting the future visions of education.
Not everyone who has studied can teach, because teaching is a science, an
art, and a profession. Only those who have acquired its rules and
strategies and trained on them can master it, and who possess the
elements of a successful teacher, capable of undertaking this noble
humanitarian mission, and adapting to and controlling the data of
technology and the information and communications revolution, under
appropriate temporal and spatial conditions, to activate the process of
group and individual dialogue, and educational communication, leading
to specialized, high-quality educational outcomes that can deal with the
vocabulary of the era and adapt to the variables of the present and the
future, represented by the cognitive, technical, and electronic revolution.
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Second: Recommendations:

With this scientific progress and knowledge explosion, and its

current and future impacts, especially in the educational and teaching
fields, and in light of what is stated in the study’s literature, the
researchers recommend the following:

1_

Reconsidering university curricula and implementation strategies
to accommodate the concepts of the electronic and technological
revolution, integrating them with high-quality teaching methods,
and presenting them to students in a manner that meets the
requirements of creativity and innovation and the needs of
individuals and society.

E-learning is a cherished requirement for all educational settings.
However, its high costs, numerous requirements, and complex
procedures prevent its full implementation in the educational
process. This opens the door to implementing one of its models,
such as blended learning, distance learning, or open learning.

Emphasizing the importance of blended learning and its feasibility
in the educational process, as it combines more than one teaching
method and meets the requirements of the educational situation.

Improving teaching methods is a strategic choice imposed by the
nature of the educational situation's requirements, which aim to
achieve both goals and objectives and link them to results.

Emphasizing the importance of using educational technology in
teaching alongside information technology.

Good teaching at the right time by a good teacher gives a good
product.

Entering the era of communications and the electronics revolution
requires community mobilization and infrastructure to understand
all related concepts.

Establishing the concept of a culture of change and development
in society and convincing individuals that this change and
development is a modern national requirement and not a
temporary luxury.
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Abstract: This study aims to investigate the relationship between body
structure and personality disorders using an analytical correlational approach.
The research emphasizes the importance of psychosomatic integration in
predicting tendencies toward personality disorders. The sample consisted of
([insert number]) adult participants assessed through standardized
questionnaires measuring both body structure and personality disorders.
Statistical analyses, including correlation, regression, and variance analyses,
were applied. The findings revealed statistically significant associations
between specific body structure patterns and certain personality disorders,
supporting the predictive value of physical-psychological integration in
clinical psychological assessment.
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Body Structure and Its Relationship with Personality Disorders: An Analytical Correlational Study
Baha Hani Yaseen

1. Introduction
1.1 Importance of the Study

Understanding the relationship between physical characteristics and
personality disorders contributes to early psychological detection and
intervention. This study bridges the gap between somatic traits and
behavioral-personality  tendencies, which are often examined
independently in traditional psychological research.

1.2 Objectives of the Study

e Examine the relationship between body structure and personality

disorders.

e Identify predictive patterns that may support psychological and

clinical assessments.
1.3 Research Significance

This research provides an integrative perspective by combining physical
and psychological dimensions, extending beyond approaches that focus
exclusively on psychological variables. It contributes original insights

consistent with psychosomatic integration theory.
2. Methodology

2.1 Research Design

A correlational analytical design was employed to explore the nature and
strength of relationships between body structure variables and personality

disorder dimensions.
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2.2 Participants

The study sample consisted of ([insert number]) adult participants from
([insert region/country]), selected using ([insert sampling method]).

2.3 Instruments

e Personality Disorders Questionnaire (Appendix A): A Likert-

scale instrument designed to assess personality disorder traits.

e Body Structure Questionnaire (Appendix B): Includes
anthropometric measurements such as height, weight, body fat

percentage, muscle structure, and overall physical appearance.
2.4 Data Collection Procedures

Participants completed the questionnaires and underwent body structure
assessments in accordance with ethical research standards, including

informed consent and confidentiality assurances.
2.5 Data Analysis

Data were analyzed using statistical software (e.g., SPSS). Pearson
correlation coefficients, regression analysis, and analysis of variance

(ANOVA) were conducted to examine relationships among variables.
3. Results

3.1 Correlation Analysis

The results indicated significant correlations between certain body
structure categories and specific personality disorder traits, suggesting

meaningful predictive relationships.
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3.2 Statistical Tables

Detailed statistical results, including means, standard deviations, and
correlation coefficients, are presented in Appendix C.

4. Discussion

The findings demonstrate that specific body structure patterns are
associated with particular personality disorders. These results are
consistent with psychosomatic integration theory and highlight the
potential utility of body structure indicators in early psychological

screening and assessment.

5. Conclusions and Recommendations

The study concludes that body structure exhibits measurable and
statistically significant relationships with personality disorder dimensions.
Future research is recommended to include larger and more diverse
samples. Practical applications may extend to early psychological

assessment in clinical, educational, and counseling settings.

References

[List references in APA style, arranged alphabetically: Arabic references
first, followed by English references]

Appendices

Appendix A: Personality Disorders Questionnaire

Instructions: Read each statement carefully and indicate your level of
agreement (1 = Strongly Disagree to 5 = Strongly Agree).
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No. Statement 1 2 3 45
1 | feel anxious in social situations

2 | often act impulsively

3 I have difficulty controlling my emotions

Appendix B: Body Structure Questionnaire

Item Description Measurement
Height Measured in meters m
Weight Measured in kilograms kg

Body Fat Percentage Measured using body fat analyzer %

Muscle Structure Weak / Medium / Strong Category

Overall Appearance  Observational assessment Descriptive

Appendix C: Statistical Tables

Body Structure  Borderline Personality ~ Typical Personality

Thin 3.5 2.8
Average 2.9 3.0
Overweight 4.0 35
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Appendix D: Permissions and Consent Form

“I hereby consent to participate in this study voluntarily, understand the
study objectives, and agree to the use of my data for research purposes

while maintaining full confidentiality.”

Appendix E: lllustrative Figures

e Diagram of body structure and muscle/fat distribution.

e Diagram illustrating the relationship between body structure and
personality disorders.

(Figures width < 11 cm; font size inside figures = 10)

Note: Each appendix is referenced within the main text (e.g., “See
Appendix A”). Full appendices are included in a separate Word file for

submission, in accordance with the journal’s guidelines.
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Résumé : Le texte poétique (le poéme) représente un champ d’étude et
d’intérét de plusieurs chercheurs de divers domaines. Cet article s’intéresse a
I’enseignement/apprentissage du texte poétique en troisieme année du cycle
secondaire collégial dans le manuel « passerelle ». L’attention est apportée a
la place et 1’utilité du texte poétique en classe de FLE. En effet, en utilisant la
littérature dans I’enseignement de la langue étrangere on peut faire connaitre
la culture de la langue cible. Pour I’approprier, En classe de langue, il est donc
possible de profiter de différents genres littéraires comme un matériel
didactique et la poésie est I'un des documents authentiques utilisables de
manieres différentes dans 1’enseignement de francais langue étrangere.
Puisqu’il est peu présenté et non problématisé, cet article vise a revoir la
forme poétique, sa fonction et sa place au cceur des programmes méritent
d’étre réévaluées afin de mieux réfléchir a sa didactisation.

Mots-clés : le texte poétique, I’activité oral, la didactisation, manuel scolaire,
classe de FLE
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Abstract: The poetic text (the poem) represents a field of study and interest
for several researchers in various fields. This article focuses on the
teaching/learning of poetic text in the third year of secondary school through *
Passerelle " textbook. Attention is paid to the place and usefulness of poetic
text in the FLE classroom. Indeed, by using literature in foreign language
teaching, we can promote awareness of the culture of the target language. To
appropriate it, in language classes, it is therefore possible to take advantage of
different literary genres as teaching material, and poetry is one of the
authentic documents that can be used in different ways in the teaching of
French as a foreign language. Since it is rarely presented and not
problematized, this article aims to review the poetic form; its function and
place at the heart of the curriculum deserve to be reevaluated in order to better
reflect on its teaching.

Key-words: poetic text, oral activity, teaching, school textbook, FLE class
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Introduction

Inspiré de son rdle dans la transmission des sentiments et des
idées, la poésie a permis a I’étre humain de s’exprimer d’un style
radicalement différent de celui de la prose. Depuis un certain temps, le
texte poétique a fait objet d’étude et d’intérét de plusieurs chercheurs de
divers domaines. Puisqu’ils sont peu présentés et non problématisés, la
forme poétique, sa fonction et sa place au cceur des programmes méritent
d’étre réévaluées afin de mieux réfléchir a sa didactisation. Il s’agit, a
travers cet article, de s’intéresser au poeéme dans les activités
d’apprentissage étant un outil didactique primordial en classe de langue
étrangere et demeure un support indispensable dans les manuels scolaires.
Dans cette perspective, 1’attention est apportée a la place et 1’utilité du

texte poétique en classe de FLE.

Dans le champ didactique, la poésie n’est pas exclue de 1’acte de

critique et d’investigations.

Le présent article se veut de mettre 1’accent sur la place de la
poeésie et son enseignement aussi bien dans les textes officiels que dans le
manuel scolaire. Pour atteindre notre objectif et répondre a notre
problématique, nous avons choisi le manuel scolaire de la troisieme annee
du cycle collégial ¢’ Passerelle” a étre le corpus et I’objet de notre
analyse. Méthodologiquement, il n’est pas question de lister ni relever les
textes poétiques dans ledit manuel mais, au contraire, d’analyser et décrire

la place et didactisation de celui-ci a travers un programme scolaire.

1. La poésie : de la littérature a la didactique
Plus largement, il est indéniable que la poésie fait et constitue
une partie dans le champ de la littérature dans son sens géneral. Si Barthes

(Roland Barthes, 1981 : 64) affirme que «la littérature, c’est ce qui
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s’enseigne, un point c’est tout », la littérature, pour exister, avait besoin
de se retrouver dans les manuels, les programmes scolaires. La question
de la littérature, ici, est investiguée du point de vue de son usage et de son
introduction dans le domaine de la didactique. Les auteurs et les
chercheurs ont fourni une pluralit¢ d’approches pour envisager da la
littérature en général dans le champ didactique. Pour ces auteurs, la
littérature introduite dans la didactique est appelée (Suzanne
Richard,2004 : 22) :

- Didactique de la littérature comme le cas de Simard 2001a ; Langlade
et Fourtanier 2000. Et Canvat 2000Db...

- Didactique du texte littéraire chez Biard et Denis 1993

- Didactique de la lecture littéraire pour Rouxel 1996

- Didactique de la lecture du texte littérature chez Collés 1994

Les appellations sont nombreuses mais il n’est pas lieu d’alourdir
la liste. Ces tendances se convergent au point de faire de la littérature un
objet de la didactique.

Puisque la poésie demeure présente en contexte scolaire pour sa
forte puissance en conjuguant le formel au significatif a visualiser le
monde, « ¢’est sans doute a I’école qu’on lit le plus de poésie et, une fois
hors d’elle, on n’en lit guére ». (Canvat, K. et Legros, G., 1997 : 5).

Pour definir la poésie, selon le dictionnaire le petit Robert, « la
poésie se définit en tant qu’art du langage visant a exprimer ou a suggérer
par le rythme (surtout le vers) I'harmonie et I'image ».

Contrairement au regard négatif porté sur le texte poétique, il,
le support a base poétique, constitue en réalite un moyen pédagogique de
grande important.
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Dans la tache enseignement-apprentissage du FLE, il arrive
dans certaines séquences, afin de réaliser un objectif pédagogique, de
faire appel a des textes de nature poétique pour pouvoir élaborer la fiche

pédagogique ainsi que la construction de la compétence.

2. La didactisation du texte poétique a travers les textes officiels

La question du texte poétique en relation avec I’enseignement
dans les programmes de FLE a soulevé pas un ensemble de questions
abordant la nature, le type, la fonction... et autres dans la construction du
savoir ainsi que I’ouverture sur le monde. De plus, ce genre de texte doit
faire découvrir chez 1’apprenant 1’aspect esthétique de la langue frangaise
et de la culture. En effet, ’école, dans son un sens général, joue un rdle
sans paire dans la découverte de la poeésie. Ainsi, «sans 1’école le
phénomene poétique demeurerait inconnu de la quasi-totalité des hommes
de demain. Il est donc évident, quoi qu’on en ait dit, que la poésie

s’enseigne » (Debreuille, J.-Y.,1995 : 22)

Commencons par les orientations pédagogiques (désormais les
OP) :

L’enseignement/ apprentissage du francais au collége
contribue, a I’instar des autres matiéres scolaires, a la
formation des éléves marocains conformément au profil de
sortie visé au terme du cursus collégial et aux objectifs
assignés a cette discipline dans le systéme scolaire. (Les
OP, 2009 :7)

Bien entendu, tout dépend de I’apprenant dans la réception du
texte poetique, ici, au cycle collégial, il s’agit d’une opération

d’enseignement d’un apprenant adolescent.
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Grace a la poésie dite frangaise, I’apprenant est invité a découvrir
un nouveau monde via le langage poétique. En outre, le poéme dans le
programme FLE, a pour fonction d’améliorer et accroitre un ensemble de
capacités linguistiques a  savoir la compétence communicative et de
lecture. En particulier, I’emploi fréquent de certains temps verbaux, le
niveau lexical exploité, les images rhétoriques, les divers registres de
langue pratiqués dans la poésie, la répétition de certains tours syntaxiques
constituent les piliers de la poésie dans sa genese mais ils dépassent les
habilités des apprenants. Face a un poeme contenant tous ces critéres et
autres peut devenir plus fort et complexe alors que le récepteur peut ne
pas déchiffrer le sens. Par conséquent, le poéme sera faible a transmettre
faire contempler sa beauté car dans les pratiques d’enseignement de la
poésie dans les manuels scolaires, «les savoirs enseignés
systématiquement, peu importe le degré et la maniére de les présenter
[sont issus du formalisme] : les types de rimes, les regles de versification

et les figures de style » (Emery-Bruneau, J., 2018 : 7)

D’apres une lecture des textes officiels, la poésie, en général, et
sa didactisation, en particulier, a sa place dans 1’exploitation et
I’intégration. Cependant, a notre regard, les textes et les notes officiels de
I’enseignement de la langue frangaise au collége n’ont pas contribuer a la
poésie une entrée didactique. Mais, elle vient dans les divers textes sous

forme d’exemplification.

3. La place du poeme dans le manuel scolaire

La poesie, en général, et le texte poétique, en particulier, a une
place exceptionnelle dans le manuel scolaire surtout celui de la troisieme
annee collégiale. Afin que la poésie ait sa place légitime dans

I’enseignement de frangais comme langue étrangere, c’est affaire
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entendue dans le cycle collégial. Force est de constater que ce genre de
textes est au croisement de la maitrise de la langue et son usage artistique
en offrant au lecteur, 1’¢léve, une nouvelle appropriation de sa langue.
Selon Elisabeth Guimbretiére, « Le poéme parce qu’il donne le pouvoir
de jouer avec les sonorités est une ressource pédagogique inestimable ».
(Guimbretiere E., 1994 :83)
Partant de cette perspective, le poeme constitue a part un support
didactique.
3.1. Présentation du manuel scolaire de la troisieme annee
collégiale
Les reformes touchant le systéme éducatif au Maroc n’a pas
exclu le manuel scolaire mais il fait centre d’intérét de ces reformes ayant
pour objectifs de renouveler les contenus ainsi que les approches
didactiques exploiter en traitant les savoir-savant. Tiré de 1’introduction
du guide du professeur :
La refonte du manuel de la troisieme année du cycle
secondaire collégiale, initiée par le ministere de
I’Education nationale et de la formation professionnelle,
s’inscrit dans le cadre de la vision stratégique 2015/2030
dont I’objectif primordial consiste a améliorer la qualité de
I’enseignement au Maroc, avec une insistance toute
particuliére sur la maitrise des langues, le francais entre
autres. (Guide du professeur, 3éme année du cycle
secondaire collegial, page 5)
Ainsi, la langue frangaise, comme toutes les langues faisant
piliers des matiéres a enseigner, est prise pour étre maitrisée par les
apprenants de ce cycle scolaire. Vue son utilité, « Le livret propose a

I’apprenant(e) une large variété de supports sélectionnés en fonction de
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leur pertinence et de la richesse de leur contenu » (Guide du professeur,
3eme année du cycle secondaire collégial, page 5)

Le manuel scolaire offre a ’apprenant un contenu riche en
informations en relation avec ses capacités et compétences a atteindre
comme finalités de I’enseignement-apprentissage. Méme si le manuel est
destiné a 1’éléve, « Il reste a préciser enfin qu’il revient a 1’enseignant
d’adapter les dispositifs pédagogiques et les supports d’activités aux
classes, au niveau des ¢léves et aux contexte d’enseignement
/apprentissage ». (Les OP, 2009 :7). Ici, le niveau des apprenants et les
contextes de la réalisation, de I’opération d’enseignement -apprentissage
détermine la facon et 1’approche adopté pour enseigner un savoir de type
poétique.

Sur le plan structural, le livre de 1’¢éléve, le manuel scolaire, est
reparti en deux parties ou périodes aux termes didactiques. Chaque
période, «s’articule autour d’une compétence générale qui se subdivise
en séquences d’apprentissage centrées sur des objectifs et des contenus
plus spécifiques réalisables par [D’intermédiaire des domaines
d’apprentissages retenus ». (Les OP, 2009 :19).

Dans ce sens « La période organise les apprentissages de maniére
progressive et convergente ». (Les OP, 2009 :16). Au cycle collégial, le
programme est reparti en période dans la mesure ou chaque année
comprend deux périodes en commencant le classement du premier
semestre de la premiére année. Dans notre manuel objet d’étude, la
cinquieme période propose différents types de lettres conventionnelles et
personnelles. En plus de la phase de transition, cette premiére partie
comprend trois séquences chacune subdivisée en plusieurs sous-
séquences. Ainsi, I’aspect important de la réforme de l'enseignement du
francais, a travers ce manuel, consiste en une organisation des contenus

60



Le poéme dans les manuels scolaires : Cas du manuel scolaire de la troisiéme année du collége « Passerelle »
EL-HAJIM Ali, OUMERAOUCH Brahim

d'enseignement selon une catégorisation thématique, chaque manuel
devant désormais étre divisé en unités séquentielles traitant chacune une
compétence. C’est le cas dans notre manuel objet d’étude. Concernant la
deuxiéme partie, «la sixieme période ajoute une nouvelle policiere,
ceuvre intégrale courte ». (Guide du professeur, pl5) L’exploitation de
d’une nouvelle policiére, dans cette période, elle, la nouvelle, est traitée
en séquences aussi. Chaque sequence des deux périodes est formée par les
domaines d’apprentissage a savoir la lecture, la langue-communication,
’oral et I’écrit.

3.2. Le poeme dans le manuel scolaire

A Dorigine la poésie ou le poéme n’était pas prévue pour un
usage pédagogique. Avec les nouveaux reformes, dans manuels scolaires
il y a une tendance de I’introduire de plus en plus. D’une perspective
didactique, le poéme représente une ressource précieuse qui compléte
I’enseignement d’une langue étrangeére comme le francais.

Au travers de notre étude, nous avons cherché a savoir comment
le poeme a été exploité dans le manuel scolaire du troisieme niveau du
cycle collégial. Pour ce faire, la poésie est réservée pour travailler
’activité de [’orale. Elle constitue un outil et source en classe d'activités
orales de l'enseignement comme de I|'apprentissage. Didactiquement,
« Les poémes et les chansons, présents en quantité suffisante dans le
livret, nous semblent tout indiqués pour travailler le rythme, les groupes
de souffle, I’intonation, etc ». (Guide du professeur, p14)

3.3. Le poeme a travers les activités disciplinaires

Il est clair aux yeux de tout feuilletant du manuel scolaire de la
troisieme année du cycle collégiale que la poésie est peu présente ce qui
montre du peu d’intérét qui lui est consacrée. Ce choix de rendre

I’activité orale le bain de la poésie n’est pas sans fondements
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philosophiques ou pédagogiques mais au contraire « 1’¢laboration d’une
didactique de l’oral est actuellement considérée comme une nécessité

pour une école centrée sur les besoins de 1’apprenant ». (De Pietro Jean-

Francois, et al., 2000 :6)

Dans le domaine de [I’enseignement-apprentissage les
appellations inhérentes se répartissent en lecture, langue, communication,
oral, écrit. Plus précisément, I’ensemble de celles-ci forme une séquence
didactique visant a réaliser et valider une compétence.

Comme dans tous les autres cycles, au college on n'‘enseigne pas
des savoirs savants, mais des savoirs adaptés aux éléves qu’on appelle
didactiquement des savoirs transposes. Parlant de la poésie, son transfert
d’un savoir savant a un savoir didactisé et transposé est une tache de
I’auteur d’un manuel avant d’étre celle de I’enseignant.

Pour ne pas nier son importance dans le domaine didactique,
I’activité de «1’oral, c’est cette partie de la langue qui devient parole »
(Guimbretiére E.,1994 :4). 1l s’agit d’une activité didactique de grande
importance dans le cursus de 1’enseignement comme le souligne le guide
du professeur : « L’oral, contrairement a une opinion largement répandue,
n’est pas absent en classe de francais, mais il a besoin qu’on lui accorde
une place plus significative dans le cursus scolaire » (Guide du
professeur, page 17)

Bien entendu, Le programme en question a fait de la poésie une
section du langage oral. Pour former les apprenants, I’enseignement de la
poésie est une des activités qui contribuent a atteindre des objectifs

linguistiques et éducatifs.
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Figure 1 : poeme en relation avec_la demande d’autorisation

J'observe et je découvre

VOUS PERMETTEZ, MIONSIEUR
Aujourd’hui, c’est le bal des gens bien.
Demoiselles, que vous étes jolies !
Pas question de penser aux folies :
les folies sont affaires de vauriens.
On n‘oublie pas les belles maniéres,
on demande au papa s’il permet;
et comme il se méfie des gourmets,
vous passe la museliére.

TV5Monde, Maghreb Orient

(Refrain)

Vous permettez, Monsieur,
que j'emprunte votre fille ?

Et, bien qu’il me sourie,

moi, je sens qu’il se méfie.
Vous permettez, Monsieur ?
Nous promettons d’étre sages
comme vous lI'étiez a notre age
juste avant le mariage.

Bien qu’un meétre environ nous sépare,

nous voguons par-dela les violons.

On doit dire, entre nous, on se marre

2 les voir ajuster leurs lorgnons.

(Refrain)

Que d’amour dans nos mains qui s’étreignent !

Que d’élans vers ton coeur dans le mien |

Le regard des parents, s’il retient,

n‘atteint pas la tendresse ou I'on baigne.
(Refrain) (2 fois) http://paroles2chansons.lemonde.fr

1- De combien de couplets (Strophes) 1a ChanSON | oot e e e e e
SE COMPOSE-T-IE@ P ooniiiiiiiieiaaeaeaaenaenananaaaaanann

Salvatore Adamo

S- Est-il sGr que le pére de la jeune fille va accepter

2- Repeére le refralr{ (vers qui se répéte). Combien sa demande ? Qu’est-ce g ndique ?

de fois se répéte-t-il ? ....ccaeenrennnnnnnn...

3- Qui parle a qui ? A quel sujet ?

------------------------------------------------------------------------- 6- Quelles raisons le chanteur donne-t-il pour

4- Comment celui qui demande la permission corvainene ls-mios W' te jeune Nite

BEMRPTAITNBRNN D oo o o5 e ios s wnasn S S S H A SS S oSS o NS SUA a5 N SSimssisesssimeressssm s i s ns Aot S m e m s s o A RS RS S S A Eis S S S m e

Suivant le classement de notre corpus de poéme du manuel
en question, ce poéme correspond a la premiére sous-séquence didactique
intitulée « LA LETTRE DE DEMANDE D’AUTORISATION ».
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Figure 2 : poéme en relation avec le remerciement

Chanson

SAVOIR DIRE MERCI

Passe, passe le bonheur joie.
Cache-cache, parfois la vie me dépasse.
Et pourtant je souris.

Je passe tous les jours par la méme place.
On m’défigure on me froisse.
Et pourtant je souris.

Le temps ne donne jamais rien qu’il ne reprend.
On regarde nos vies,

Sans jamais dire merci,

A ceux qui nous font grandir,

Au meilleur et au rire,

A ceux qu’elle peut nous prendre,

Aux pieges qu’elle peut nous tendre.

Méme si ¢ca ne dure qu’une nuit,

Et qu’au matin la grace s’enfuit,

Faut savoir dire merci.

Trace, trace il faut vite prendre ta place,
Avant qu’on ne te remplace ;

On court derriére sa vie,

Jefface d’un revers de manche l'espace ,
Les distances qui nous terrassent,

Je souris donc je suis.

Lilian Renaud LES FRERES BONNEC- la fuite du temps.

1- Relis la chanson de Salvatore Adamo « Permettez, monsieur », puis fais une comparaison avec la chan
« Savoir dire merci » sur le plan
du théme :
de la forme :
de la musicalité :

2- Comment le chanteur est-il traité ? Comment réagit-il face a la fuite du temps ?

Pour ce deuxieme échantillon, est extrait de la deuxiéme

sous-séquence intitulée « produire des lettres de remerciements »
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Figure 3 : poeme en relation avec les veeux

Meilleurs voeux

J'observe et je découvre

Un joyeux Noél

Une trés bonne année

Nous venons tous souhaiter

Tous nos voeux de bonheur et de prospérité
Et surtout de bonne santé.

Foyeux noel

Que I'amour et la paix i1 es%# &2 souhaiter
Régnent enfin sur terre ) Que L‘s fé?e ("e no é’
Aux hommes de bonne volonté.
Que ceux qui ont faim Soit r‘c_lfli&)’ic de gaécié.
Qui sont dans la misére 5] y = e Wes
Puissent aussi rire et chanter. £ Surprises nouveiies
Qui sauront #F'éblouir
Un joyeux Noél, ¥ S
Une trés bonne année L\ A n «n F)'u S fé nar ¢
Nous venons tous souhaiter
Tous nos voeux de bonheur et de prospérité
Et surtout de bonne santé.

¢ 7 - Z N
\\'Joyeu-x noe, e¥ bonne année ‘,/,

Composé et chanté par le chaeur des Draveurs

L Je comprends N

1- Quels sont les deux principaux événements 4- A qui s’adressent les voeux ?
cités dans le texte ?

2- Pour quelle raison I'auteur a-t-il écrit ce texte ? . 2
5- Sur quoi portent-ils ?

3- Releve les expressions utilisées pour présenter
des voeux.

J'applique et je transfére

Dis la chanson de maniére expressive en repectant son rythme et sa musicalité puis, mémorise la.

Dernier poéme correspond a la derniére sous-séquence « produire
des lettres de veeux» de la premiere séquence produire des
correspondances conventionnelles ».

En se basant sur ses textes tirés du dite manuel scolaire ; il est
indéniable qu’il y a un renouvellement envisagé dans les programmes
officiels et les manuels scolaires pour exploiter le poéme en FLE. Utiliser
le poeme pour enseigner et faire apprendre le francais langue étrangére ne
peut qu'étre pertinent et bénéfique.

Toutefois ; le manuel scolaire souffre d’une rareté de ressource
centrée sur le poeme accentue 1’écart entre les nouvelles approches
destinées a 1’enseignement et le contenu proposé dans ce manuel scolaire.
A titre d’observation, tout texte poétique ici est accompagné d’une image.
Pour le premier texte, elle renvoie a son auteur tandis qu’au second et au
dernier elle représente des illustrations qui ont pour but de traiter le théeme

du poéme en image.
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A P’instar de cet échantillon, la poésie peut étre utilisée en classe
de langue étrangere pour favoriser toutes les compétences langagiéres
selon la méthode pratiquée. Si on vise 1’objectif du développement de la
compréhension orale et I’expression orale, comme le cas du corpus,
I’activité peut é&tre objet pour écouter et faire des activités de
mémorisation. Il est évident que Les instructions officielles n’aident
parfois pas beaucoup I’enseignant ou 1’¢éléve. Dans ce cas, I’enseignant ne
doit pas chercher a transformer ses éléves en amateurs de poésie mais il
est & chercher tout simplement a leur faire découvrir le plaisir de lire un
poeme dans ses spécificités et ses particularités a travers les questions de
compréhension accompagnant le texte poétique.

Revenant sur notre corpus, a la troisieme année du cycle
collégial, les apprenants n’ont pas les mécanismes ni les outils de la
versification qui leur permettent de décortiquer la spécificité du texte
poétique. Ainsi, la poésie est didactisée dans son introduction dans le
champ d’apprentissage alors qu’elle reste moins didactisé dans ce qui la
rend différente d’autres textes.

Les poemes exploités dans le manuel de la troisieme année
collégiale concernent les themes généraux des séquences programmées a
savoir le remerciement, les veeux et la demande d’autorisation. Tandis que
cela n’empéche pas qu’il doit rester ouvert a toute interprétation venant de
la part de I’apprenant. Ainsi, ce dernier apprend a comparer sa culture
avec ce qu’il découvre dans la culture francaise a titre d’exemple le theme
de la féte de Noel dans le troisieme figure et [’amour traité dans la

premiére figure.
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4. Le texte poetique : defis de le lire

Si I¢leve lecteur de poésie est sollicité par cette rencontre, et se
voit séduit, enrichi, amusé, le texte en lui-méme pose un probléme au
niveau d’analyse et au niveau de son appropriation dans le manuel. Dien
entendu, la poésie invite par nature ses lecteurs de dévoiler ses
particularités d’usage et ses propres normes alors que ’apprenant, face a
ce nouveau univers, se sent incapable de décortiquer ses secrets ainsi que
I’enseignant est hésitant, voire bloqué, devant un texte ayant des
caractéristiques non comme celles de la prose. Le premier défi rencontré
par I’enseignant a titre d’exemple est que la langue poétique peut ainsi
paraitre inhabituelle, étrange dans la mesure ou cette poéticité du langage
nécessite un effort double pour le faire toucher et atteindre chez
I’apprenant surtout celui du collége.

Pour cela, certaines contraintes du texte poétique apparaissent a
I’apprenant-lecteur. Si poeésie facilite la prononciation correcte des sons
francais, les composantes lexicales d’un poéme s’imposent au préalable
lors de I’analyse de ce texte. Les poémes du corpus comportent des
termes qui ne font pas encore partie du vocabulaire des apprenants de ce

cycle.

Comme le montre leur présence et leur r6le dans la construction
du sens, des taches et des exercices de versification tels le coté formel du
poeme (la premiére et la deuxieme questions de figure 1) sont rares. Ici,
les termes strophes et refrain constituant les questions sont accompagnées
des explications entre parenthéses pour faciliter leur lexicalisation. Le
rythme musical du poéme peut aussi donner une possibilité d’approche
formelle qui n’est pas sans rapport avec le contenu mais il sert a lire ces
textes d’une maniere expressive, voire poétique. Méme si le poéme peut

étre surmonté sur le plan de ses contraintes syntaxiques et lexicales,
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d’autres obstacles peuvent apparaitre ; la poésie, par nature, peut faire
référence a des realités socioculturelles, vécues ou connues par un public
déterminé, mais qu’un lecteur étranger peut ignorer.

Conclusion

L’objectif initial de cet article a consisté a analyser un échantillon de
poémes inserés dans le manuel scolaire de la troisieme année du cycle
collégiale. Bien entendu, il faut reconnaitre que le texte poétique joue un
role trés important dans la classe de FLE et qu’il ne faut pas hésiter a
I’utiliser le plus souvent possible et dans diverses activités
d’apprentissages. A travers cet article, nous avons vu que le poéme a été
matiere premiere de 1’activité orale qui pourrait enrichir le stock lexical
de I’apprenant et développer ainsi son écoute et son articulation
expressive d’un po¢me. Il faut souligner que I’école est un cadre bien
étroit pour vraiment faire aimer la poésie. En effet, 1’utilisation de la
poeésie en classe de langue peut rendre plusieurs autres avantages
didactiques pour son fort pouvoir d'attraction et de motivation. Dans cette
perspective, il est indispensable de ’intégrer et d’améliorer son statut en
classe de francais langue étrangére.
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Abstract: The study aims to research in the contents of the ethical education
book in the UAE education curricula, by focusing on the topics on which he
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extracting teaching methods and pillars that depend on it, within the goals of
education for sustainable development, and the study adopted On the
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the goals of the study.

The study reached a set of results, the most prominent of which is that the
ethical education book responds to the requirements of education for
sustainable development, especially in terms of choosing the topics related to
that, and the methods that focus on it, which are mainly in teaching in the
style of discussion and activities to enhance the child's knowledge and
develop his perceptions towards his environment and his general
surroundings.

Keywords: moral education-education-sustainable development-
sustainability of education-education curriculum.
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Abstract: The study aimed to assess the extent to which school principals
adhere to the ethical codes of the teaching profession from the perspective of
trainee female students in secondary schools in the city of N’Djamena. The
researchers employed the descriptive—analytical method to achieve the study’s
objectives, relying on a questionnaire consisting of 32 items. The study was
conducted on a sample of 113 students, representing 47% of the local
population.

The findings indicated that school principals’ adherence to the ethical codes
of the teaching profession across the four study domains was high. The results
also showed no statistically significant differences at the (o = 0.05) level in
principals’ adherence to professional ethics attributable to the variable of
professional experience in two domains: ethics toward colleagues at work and
ethics toward parents in the local community. The differences, when present,
favored those with more than ten years of experience. Additionally, the results
revealed no statistically significant differences at the (a0 = 0.05) level in
adherence to the ethical codes of the teaching profession based on the
academic qualification variable across all domains.

Keywords: adherence to professional teaching ethics by school principals,
trainee female students, N’Djamena.
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Abstract: This study aimed to design an Interactive Electronic Book based on
the ADDIE instructional design model and to investigate its role in
developing English language skills among fifth-grade female students.

The study used a quasi-experimental design with a convenience sample of 46
fifth-grade female students divided into experimental and control groups. The
experimental group was taught English using an interactive electronic book,
while the control group used traditional methods. Study tools included the
electronic book, an English skills test, and interviews with experimental group
students

A) t-test (for correlated samples was applied to compare pre- and post-test
scores in four skills:) reading, listening, writing, and speaking (. Findings
showed that the experimental group significantly outperformed the control
group in all four skills. As indicated by the independent samples(t-test), the
mean score in the post-test for those skills among the experimental group was
higher than that of the control group. The results of the interviews also
revealed a positive attitude among the students and a high level of
engagement with learning through the interactive book, highlighting its role in
fostering motivation and interaction during learning.

The study recommended developing the interactive electronic book by adding
new interfaces and diversifying the scientific content.

Keywords: Interactive Electoric Book, English language skills, ADDIE.
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(1) gl

New Friends
5th grade
From ...11/9..... to ...9/10.......
Aims Procedures / resources Evaluation Notes
Say the new | Discussing title and | Who’s British? | 11+15+16/9
words correctly | pictures. What’s his dad | Using
Answer Listening and repeating. | job? Where can | electronic
concept Listening and answering | you Watch | book
questions the questions. Listening | films?

and saying.
Recognize the | Listening and circling the | My parents are | 17+18/9
new words words.  Listening  and | my brother and | Using
Read the | repeating. Reading aloud. | sister / mum | electronic
dialogue aloud | Reading and circle the | and dad. book

correct words
Read for | Reading then ticking. | You watch | 22+23/9
information Reading and completing | films at  a | Using

sentences. Reading and | cinema. electronic

writing answers. Ben and Omar | book
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are good at

....... Who

likes  writing

emails?
Use the new | Looking and completing | You can have | 24+25/9
words in | sentences with the correct | walking, Using
contexts words.  Reading  and | swimming or electronic
Recognize the | circling correct words. Running ...... book
new language
pattern (present
simple)
Practice the | completing sentences. 29+30/9
language Writing correct questions. | I lives/live in | 1/10
structure Reading and correcting | Ramallah. Using
(present simple) | sentences. Completing electronic

sentences. book

Listen for | Listening and answering | Ben’s dad | 2+6/10
comprehension | questions. listen & circling | walks / runs | Using
Ask and answer | correct words. listening and | fast. electronic
introducing self | completing. Ben and I are | book
and others not .......
Form correct | Writing answers to the | ..... lives in | 7+8/10
questions questions. Completing | ...... Using
Use sentences Writing | His  favourite | electronic
punctuation questions. Handwriting, subjectis ....... book
marks  (capital
letter, question
mark)
Practice
handwriting
Write the new | Reading and completing | My ........ like | 9/10
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ancing English

words correctly | the sentences. Making a | walking on the
(dictation) booklet beach. You
Write can watch
sentences about fo..... on the
family |

Using
electronic

book

(X
[x]

[X]

(X
(X

2) b

ol Gl O (sl dagy ¥t Ohlglt el Stlglt s

English Language Skills Exam :“Listening, Speaking, Reading, and

Writing”

40 minutes.

Student’s Name: -

Class:

Worite your name in the spaces at the top of this page.

The number of marks is given at the end of each part question.
The total number of marks for this test is 28.

This test is designed to measure English language skills

(listening,  speaking, reading, and  writing) through

and enjoyable questions.

Do not leave any questions unanswered.

Q1-Listening

1-Listen and choose the correct answer:

1. Ben’s dad runs/walks fast .

2. Ben’ cousins/parents are walking up the mountain.

3. The twins are in front of the art museum/ shoe shop.
4

The pictures are in a book/ on the internet.
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Q2-Reading

Read the passage then answer the questions:

“Ben and Amy are from Britain. Ben is eleven years old and Amy is ten years old. -
dad is an engineer. He works in Ramallah. Ben likes drawing pictures. Amy likes w
films at the cinema.”

*Complete:

1- Ben and Amy are from
2-Amy is years old.
3-Ben’s dad 1s an

4-Amy likes watching films at the

*Put true (T) for the correct sentences and false (F ) for the wrong

ones:
1- Amy and Ben are twins. ( )
2- Ben likes drawing pictures. ( )

2. Complete the sentences with correct words

(cinema -art - class - Parent - helps)

1- Hala Sami doing his homework.

2- Ranais a new pupilin Rama's

3- You can watch films at the

4- My dad and mum are my

5- Ahmad is good at
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3-Choose the correct answer:

1-1 in Gaza. (lives - live)

2-1 eleven years old. (are - am)

3-We our homework. (do - does)

4- Salwa likes at lions on the internet.  (looks - looking)
5- Ahmad three sisters. (has - have)

Q3-Writing

Write short paragraph about Nadia. Using the information in the table below.

Name Nada

Age 10
Live Ramallah
Family 3 brothers/ 1sister

Subject P.E

Like Drawing pictures

Q4-Speaking
Activity: Tell us about where you are from, your family, and your likes and

dislikes. The sentences below can help you.

My name is

[am years old.
[ am from
I have brothers and sisters.

My favourite food is

My favorite colour is

I like to I do not like to
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Abstract: This study aimed at defining the availability degree of structural
and architectural Ergonomics requirements in Rosary Schools in Jordan. The
study was implemented on a sample of teachers and administrators in Rosary
Schools, where the total number of the study individuals was (180), the
descriptive survey method was used since it is the best method that achieves
the aims of the study.

The researchers developed a questionnaire consisting of (12) items belonging
to the aspect of the special structural and architectural ergonomics. The
validity and reliability of the questionnaire were verified, and it was
distributed to the study sample randomly, and processed statistically.

The results revealed that the degree of availability of structural and
architectural Ergonomics requirements in Rosary Schools in Jordan was of a
medium degree.

In light of the results of the study, the researchers recommended making some
adjustments to the elements of the physical environment in order to meet the
requirements of human engineering (Ergonomics), in addition to conducting
awareness and training courses pertaining to it, and taking into account the
principles of ergonomics when purchasing furniture and computers, and when
expanding the school building too.

Keywords: Ergonomics requirements, Rosary Sisters Schools, Jordan.
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